
 

 

 

 

 

 

 
 
 

THE UNIVERSITY OF NICOSIA RESPONSE TO 
THE COVID-19 PANDEMIC  

(MARCH 2020- OCTOBER 2021) 
 
 
 

Professor Philippos Pouyioutas 
 
 

Rector 
University of Nicosia 

pouyioutas.p@unic.ac.cy 
www.unic.ac.cy  

 
 
 

October 14th, 2021 
  



 
 

1 

 

 

ABSTRACT 

 
The COVID-19 pandemic has disrupted education like no disruptive technology has done so far. One 
could safely say that this disruption was dealt with in a much smoother and swifter way by universities 
that already offer online education, as compared to universities that do not. This paper describes the 
response of the University of Nicosia, Cyprus, to the disruption of its educational process by the COVID-
19 pandemic. The University of Nicosia offers both face-to-face and Distance Learning online education 
and has been proactively monitoring developments regarding the pandemic. It was, therefore, able in 
March 2020 to smoothly switch its face-to-face operations into online delivery based on a strategic plan 
drawn up ahead of time, with both the academic and administrative processes fully functioning despite 
its campus essentially being on lockdown The paper provides an insight into the actions taken in 
converting face-to-face delivery into online delivery for the on-campus students, and addresses the 
University’s activities with regards to the three pillars underpinning a university; namely, 
Teaching/Learning, Research, and Engagement with Society. It should be noted that this paper presents 
a brief summary of the University’s COVID-19 related activities and actions. Further and more detailed 
information is available on the University’s website www.unic.ac.cy and in the specialised 
reports/documents prepared by the University and its various Schools/Departments/Units. Finally, it 
should also be noted that this report covers the period March 2020 – October 2021. More specifically it 
covers extensively the Spring 2020 semester when all face-to-face delivery was switched to online. It 
also briefly covers the 2020-2021 academic year (Fall 2020 and Spring 2021 semesters), during which 
both face-to-face and online education was provided, as well as the Fall 2021semester that started the 
last week of September 2021, with full face-to-face delivery. 
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1. INTRODUCTION 
 
The COVID-19 pandemic has disrupted education like no disruptive technology has done so far. One 
could safely say that this disruption was dealt with in a much smoother and swifter way by universities 
that already offer online education, as compared to the rest of the universities that do not.  
 
This paper describes the response of the University of Nicosia to the disruption of its educational process 
by the COVID-19 pandemic. The University of Nicosia offers both face-to-face and Distance Learning 
online education and has been proactively monitoring related developments. It was, therefore, able to 
smoothly switch its face-to-face operations into online delivery, based on its strategic plan drawn up 
ahead of time, with both the academic and administrative processes continuing to fully function despite 
its campus essentially on lockdown. This switch was done through constant communication with all 
internal and external stakeholders, namely students, teaching and administrative staff, the Ministry of 
Education, Culture, Sports and Youth, the Parliamentary Committee on Education and Culture, and the 
Cyprus Agency for Quality Assurance and Accreditation in Higher Education.   
 
The paper provides an insight into the activities and actions taken during the Spring 2020 semester, in 
converting face-to-face delivery into online delivery for on-campus students, and addresses the 
University’s activities with regards to the three pillars underpinning a university; namely, 
Teaching/Learning, Research, and Engagement with Society. Furthermore, it addresses the actions taken 
for the 2020-2021 academic year (Fall 2020 and Spring 2021 semesters) during which both face-to-face 
and online education was provided, as well as for the Fall 2021semester that started the last week of 
September 2021, with full face-to-face delivery. 
 
The paper is structured as follows. Section 2 presents the University of Nicosia, thus providing a 
background on the capability and capacity to deal with such unexpected scenario of disruption of 
operations. Section 3 presents the Contingency Academic Plan developed to address the COVID-19 
pandemic. Section 4 outlines the actions taken to switch the face-to-face delivery of education of on-
campus students into online delivery. Section 5 presents the national cooperation and coordination 
between all stakeholders that proved to be one of the key factors behind the success of all Cyprus 
universities in responding to the crisis. Section 6 provides an overview of the research-related activities 
of the University related to the pandemic. Section 7 discusses the social engagement activities and 
contribution of the University towards fighting the pandemic in Cyprus and the communication portal 
created to inform the general public. Section 8 addresses the University’s actions for the academic year 
2020-2021. Section 9 addresses the actions taken for the Fall 2021 semester. Section 10 summarises the 
challenges faced and the lessons learnt, as well as future considerations based on the knowledge and 
wisdom acquired. Finally, Conclusions provides a summary of the paper and briefly addresses some of 
the future plans with regards to analysing the results of the switch from face-to-face to online and 
hybrid/blended leaning. 

2. THE UNIVERSITY OF NICOSIA 

The University of Nicosia is the largest university in Cyprus in terms of enrolled students, with more 
than 14,000 students from over 100 countries across the globe. Located in Nicosia, the country’s capital, 
and with an international presence in 20 other cities worldwide, the University is driven by the pursuit 
of excellence in teaching and learning, innovation, research, technology, and a continually evolving 
academic environment. 

Internationalisation is a central component of the University’s strategy. The offering of cross-border 
education is crucial in its endeavours and accounts for about 60% of its student body. The first medical 
programme in Cyprus was offered in collaboration with St George’s University of London. Today, the 
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Medical School of the University is the largest in Cyprus, hosting over 900 students from around the 
world.  

Cross-Border Education has thus proven to be a key reason behind the University’s success and the 
delivery of high-quality education. This is achieved through different means, primarily through 
joint/double/franchise degrees and online education. Indicatively, joint/double degrees are offered in 
collaboration with the Universities of Oviedo, Padova, Zagreb, Western Sydney, MGIMO, ITMO, City 
London, Innsbruck, Aristotle, Patras, Peloponnese and the Hellenic Open University.  

The University offers 29 Distance Learning (DL) online programmes (including 4 joint ones) to more 
than 8,500 students. The offering of DL online education started in 2012. With more than eight years of 
experience, the University of Nicosia has set itself up as a regional leader in DL education. In order for 
one to understand the magnitude of our online operations, we note that during the Spring 2020 semester, 
7,500 DL students were registered in a total of 710 online classes offered for 278 courses and delivered 
by 349 teaching staff. 

3. CONTINGENCY ACADEMIC PLAN FOR THE COVID-19 PANDEMIC 

The University has been monitoring developments surrounding the spread of COVID-19 since the end 
of January 2020 when cases in China started increasing exponentially. By the beginning of February, 
the University’s Risk Committee had begun outlining a set of actions to address health and safety issues 
at the University Campus. At the same time, contingency plans were developed to respond to a possible 
suspension of physical, face-to-face operations.  

3.1 Contingency Academic Plan 
 
The Senate and the Council of the University approved on 9 and 11 March 2020, respectively, the 
Contingency Academic Plan (CAP), Version 1 and Version 2 [1, 2], submitted by the Rector of the 
University and author of this paper. Below, we provide an extract from CAP, which summarises its 
purpose. 
 
“The Contingency Academic Plan (CAP) is put into effect in extraordinary situations where it is not 
possible to have physical interaction between: a) students with students and b) students with faculty 
members and administrative staff. CAP provides for the student learning process of conventional (face-
to-face/on-campus) programmes to continue being delivered at the highest academic standard during 
the Emergency Academic Period (EAP), as decided by the Senate. 
 
In such or similar situations, the University should be able to operate smoothly, efficiently and 
effectively, and ensure that students continue to be excellently served both academically and 
administratively. To this end, the University, realizing the immense importance of fully utilizing state-
of-the art technology (as highlighted in the University’s Strategy), will be using online learning delivery 
in order to provide continuity to the student learning process.  
 
It is, therefore, of paramount importance that ALL faculty members and ALL students fully acquaint 
themselves with the online platform used for the Distance Learning programmes. Faculty members (both 
full-time and part-time) are thus obliged to undergo, at regular intervals, relevant training delivered by 
the e-Learning Pedagogical Support Unit (ePSU), the Technology Enhanced Learning Centre (TELC) 
and the Distance Learning Unit (DLU).  
 
The Contingency Academic Plan addresses the actions to be taken during the Emergency Academic 
Period (EAP).” 

CAP thus provided for an Emergency Academic Period during which a set of actions should take place. 
We outline below some pertinent details from CAP. 
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3.1 Emergency Academic Period 

The Emergency Academic Period (EAP), as defined in CAP, provides for the following definitions: 
 

i. EAP is the Emergency Academic Period 
ii. SDEAP is the start date of EAP 

iii. EDEAP is the end date of EAP 
iv. [SDEAP – EDEAP] is the time interval of EAP 
v. Day 0 is the first day that physical interaction between students with students and students with 

faculty members and administrative staff is stipulated as not possible (e.g. the University 
temporarily shuts down).  

vi. Day Z is the last day that physical interaction between students with students and students with 
faculty members and administrative staff is stipulated as not possible. 

vii. [Day 0 – Day Z] is the time interval during which physical interaction is not possible. 
 

SDEAP <= Day 0 and EDEAP >= Day Z thus [Day 0 – Day Z] is within [SDEAP – EDEAP] 
 
EAP provides for a possible suspension of face-to-face operations. It also starts and ends as per the 
Senate’s decisions. EAP was activated by the Senate on 9 March 2020, following the approval of CAP. 

3.2 Provisions of CAP 

The CAP authorised the Rector to take academic decisions, which should: 
 

i. be based on the CAP 
ii. not require any further approval by the Senate 

iii. be developed in consultation with the Senior Vice Rector and the Vice Rectors whenever possible, 
depending on availability and deadlines 

iv. always be taken in consultation with the President of the Council (or any person authorised by the 
Council to represent the Council).  

 
Having said that, many major decisions as later explained were duly taken by the Senate and the Council, 
given that the University’s academic bodies continued to work efficiently and effectively through online 
videoconferencing facilities. The Senate continued its monthly meetings and also had a number of 
extraordinary meetings, all through videoconferencing, in order to discuss unfolding developments and 
take further action. Additionally, videoconference meetings among the Rectorate (Rectors and Vice 
Rectors), and variously between the Rectorate and the Deans of Schools, the Heads of Departments, 
faculty members per school, and the student body took place throughout that critical period and still 
continue to take place. 
 
The CAP entailed amongst others:  
 

i. smoothly switching face-to-face operations into online operations 
ii. a preparatory period of training for  teaching staff and students on online learning 

iii. uploading the learning material of all teaching weeks of the courses on Moodle, the Learning 
Management System (LMS) used for DL programmes, or on the inhouse developed LMS, 
depending on which teaching staff were using to offer supplementary electronic material and 
maintain communication with the students 

iv. those few teaching staff who were not familiar with any LMS, to immediately attend face-to-face 
or online training 

v. constant communication of teaching staff with students both in synchronous and asynchronous 
mode 

vi. acquaintance of the students with the LMS, accessing the material, communicating with others, 
etc. 

vii. extensions for the submission of student assignments 
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viii. employing online tools for groupwork or replacement of group work with individual work 
ix. employing alternative methods of assessment. 

4. SPRING 2020 SEMESTER - SWITCHING TO ONLINE LEARNING 
 
On 10 March 2020, the Minister of Education, Culture, Sports and Youth announced the suspension of 
all face-to-face operations for all educational institutions as of 11 March 2020. This, in effect, marked 
EAP’s Day 0 as 11 March 2020 (cease of face-to-face interaction).  
 
As per the CAP provisions, the preparatory period before switching to online learning started on Day 0 
and ended on 16 March 2020; online classes started on 17 March 2020. During this period (11-16 March 
2020) the handful of teaching staff not fully familiar with our LMSs were trained on Moodle and Webex, 
the LMS used for the delivery of our online programmes. The trainings took place online. Students were 
encouraged to ensure first of all that they stay healthy and safe and advised to spend this period revising 
what they had learnt up to that point in the semester (i.e. treat it as a study week). 
 
On Monday, 16 March 2020, the Rector and the Vice Rector for Academic Affairs organised four 2-
hour videoconference training seminars (two in English and two in Greek) for the student population. 
The seminars comprised two parts. The first aimed to inform and facilitate discussion with students on 
the academic issues pertaining to the switch to online learning. The second aimed to provide training on 
the tools that students would use going forward (Moodle and Webex). The seminars were attended 
synchronously by more than 2,000 students, whereas the recorded videos had more than 22,000 
viewings/visits [3]. Following the seminars, and in order to respond to all questions posted on the chat 
box by students, while providing up-to-date important information, a Frequently Asked Questions post 
was made available on our website in both English and Greek [4].  
 
On Tuesday 17 March 2020, the switch to online learning was effected. All classes (including laboratory 
classes) resumed using online teaching through Webex. The students received the same number of 
teaching hours as per their original face-to-face schedule but instead of being in a physical space they 
were present online. Their timetable did not change, thus avoiding any possible scheduling conflicts. 
Furthermore, we ensured that the same workload was allocated. Makeup classes were also arranged for 
those that were missed during the period 11-16 March 2020.  
 
This approach (assigning the same number of online teaching hours as the number of face-to-face 
teaching hours) differs from our typical delivery of Distance Learning (DL) online programmes, where 
we offer fewer contact hours. Our decision to proceed with offering the same number of hours for 
teaching online as per face-to-face requirements was based mainly on the following: (a) the requirement 
by the Cyprus Agency of Quality Assurance and Accreditation in Higher Education [5]; (b) the fact that 
students on face-to-face programmes are mainly undergraduate students (as opposed to adult learners 
studying on our DL programmes) and, thus, not usually as self-disciplined as more mature students; and 
(c) the fact that we were already halfway through the semester and wanted to provide consistency by 
continuing in the same way as the first half of the semester. 
 
As previously mentioned, during the Spring 2020 semester our 7,500 DL students were registered in a 
total of 710 online classes offered for 278 courses and delivered by 349 teaching staff. As of 17 March 
2020, we have also transformed the remaining 5,000 face-to-face students into online learners. In 
addition to the aforementioned numbers, this meant that we offered online another 1,400 classes for 
1,008 courses taught by 469 teaching staff.  
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4.1 March 2020 Senate Resolution 

The University of Nicosia Senate, at its 108th meeting that took place through videoconferencing on 26 
March 2020, discussed and approved the March 2020 Resolution [6] that was submitted by the Rector. 
The Senate Resolution provided for: 

i. The Spring 2020 semester to be completed, as per the academic calendar 2019-2020; the 
completion of the semester entails the completion of both the teaching/learning process, as well 
as the final assessment. 

ii. No face-to-face teaching to take place until the end of the teaching period of the Spring 2020 
semester (9 May 2020 being the last day of classes and 16 May 2020 being the last day of the 
Study Week). 

iii. All classes (including lab/studio/music/dance courses) to be conducted online, until the last day 
of the teaching period. Teaching staff, Programme Coordinators, Heads of Department and 
Deans of School, to be exploring possibilities for virtual and other remote methods of teaching 
lab/studio/music/dance courses and/or ensuring the achievements of the same Learning 
Outcomes through alternative methods. 

iv. The examination period, for the academic year 2019-2020, which had been set from the 18 May 
2020 to the 2 of June 2020, to be extended to 5 June 2020. 

v. No face-to-face invigilated final written examinations to take place. Such exams were to be 
replaced by alternative methods of assessment or by online examinations, all of equal weight 
and difficulty, as per below: 

a. Alternative assessment methods 
i. Take home examinations 

ii. Major project assignments 
iii. Portfolios (where applicable e.g. design/art/etc.) 
iv. Other methods specific for the discipline (e.g. music, dance, architecture, etc.). 

An oral examination to complement if needed any of the above methods. Guidelines of 
alternative methods of assessment would be provided by the University and by the 
Schools and Departments in specific disciplines.  

b. Online Examinations 
i. Oral examinations, which have to be recorded. 

ii. Electronically invigilated written examinations (including open book 
examinations) using e-proctoring software approved by the University. 

Departments and Schools to employ the methods more suitable for their programmes and 
courses. Any member of the teaching staff wishing to offer a different type of assessment than 
the ones listed above, to have the written approval of the Dean of the School that the course 
s/he is assessing belongs to. 

vi. The members of the Governing Committees and the Directors of the joint programmes with 
Greek universities, to recommend for urgent discussion, to the Governing Committees of the 
joint programmes, the same arrangements as above. Final approval for the methods of 
examinations of the joint programmes to be given by the Rectorates/Governing Boards of the 
partner universities. 

vii. Department and School Councils, as well as members of the Governing Committees of the joint 
programmes to continue seeking solutions to ensure the completion of practicums in various 
disciplines, both in Cyprus and in Greece.  

viii. The award titles (diploma/degrees) of graduates to be issued as per the standard practice, usually 
two weeks after the last day of the examination period. Each student to have immediate access 
to true copies of her/his award title/diploma/degree, through a secure online system. If possible, 
the original certificate to be posted to the student. 

ix. The June graduation ceremonies to be postponed. The new dates of the graduation ceremonies 
to be reconsidered at a later stage, with the aim to organize them, if possible, in September 2020. 

x. The internal quality assurance committees of the University, to be overseeing the delivery and 
the assessment of the online classes, ensuring adherence to the University’s quality standards. 
Any issues that cannot be resolved by the University Internal Quality Assurance Committee to 
be brought to the attention of the Rectorate. 
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xi. The Director of Quality Assurance Compliance Office to monitor any administrative issues 
pertaining to quality assurance and provide data and information relating to the offering of 
online classes, data analytics, etc.  

xii. According to the CAP provisions, further academic decisions and actions emanating from the 
above or from any other developments, during the EAP, to be taken by the Rector, as already 
authorised by the Senate.   

xiii. The Senate to continue meeting online, on a monthly basis as normally, and if needed urgently 
on an ad-hoc basis. 

 
The Senate Resolution was sent to the Cyprus Agency of Quality Assurance and Accreditation in Higher 
Education (CyAQAAHE) on 29 March 2020.  

4.2 Additional Developments and Senate Decisions 

Further to the abovementioned Senate Resolution, and following developments and discussions with 
students and Departments, as well as additional meetings of the Senate (109th Meeting on 31 March 2020 
and 110th Meeting on 23April 2020), the following pertinent decisions and actions were taken: 

i. A small number of laboratory courses to be completed in September 2020 as a number of 
required laboratory hours needed face-to-face practice. 

ii. A detailed and summary description of alternative methods of assessment was developed and 
distributed to students and teaching staff. 

iii. The Spring 2020 Exam Period was further extended to 13 June 2020.  
iv. The start of the Summer Session was moved from 8 June 2020 to 15 June 2020.  
v. The Summer 2020 Session to be offered online. 

vi. The 2nd Examination Period in September to employ, if needed, alternative methods of 
assessment. 

vii. Proctorio to be used for the electronic invigilation of any written examinations. 
viii. The duration of the examinations was extended by one hour. 
 
It is important to note that the participation and input of the student representatives to the various 
academic bodies was crucial throughout the decision-making process.  

4.3 Response to Students and to the Commissioner for Personal Data Protection for Online 
Assessment 

Close to the start of the Final Examination Period, the announcement that written examinations (one of 
the methods of assessment) were to be electronically invigilated through the Proctorio system [7] was 
met with a negative reaction by a number of students, who raised concerns about the privacy and the 
security of the data stored on the computer used for taking the examination. This concern extended to 
Webex invigilation and the recording of oral examinations through Webex [8]. 
 
Three online meetings were conducted with students, chaired by the Rector and in the presence of the 
Senior Vice Rector, the Vice Rectors and the Deans of Schools. The meetings were held on: Thursday, 
30 April 2020; Saturday, 2 May 2002; and Monday, 4 May 2020. During these discussions, several 
students remained adamant and insisted that they would not take the final examination. The University 
provided answers to the various concerns raised by the students, mainly in the areas below (extracted 
from the Proctorio University Announcement [9]): 
 

• How will the exam be delivered and administered? 
You will be using Moodle as usual. Proctorio will only provide the electronic invigilation and 
thus you won’t have to learn any new system.  

• Will an Intelligent 360 Camera Scan/Record the room from where you will take the exam? 
No. The camera will be invigilating you during the examination (similarly to what Webex does). 

• Will you need to present any ID for verification? 
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No. Your data and photos stored in our own Information System will be used for authentication. 
Authentication will be carried out after the end of the examination. 

• Is Proctorio used by other Universities? 
Proctorio is widely used by many well-known and top universities such as Harvard University, 
Columbia University, The University of Technology Eindhoven, Kent State University, 
University of South Florida and University of Texas at Austin 
(https://proctorio.com/customers). 

• Is Proctorio Secure and GDPR compliant? 
Proctorio is both safe and GDPR Compliant. Please refer to 
https://proctorio.docsend.com/view/7d9haju.   

 
Further to student concerns as described above, a letter was sent to all universities in Cyprus from the 
Commissioner for Personal Data Protection on 8 May 2020. The letter requested information about the 
online assessment/examinations and the software tools used by each university, as well as their attendant 
compliance with GDPR and other personal data requirements. The University completed the 19-question 
questionnaire, providing the required information on Proctorio and Webex, the two tools that were used 
for the final assessment/examinations of students.  
 
Another letter to the universities from the Commissioner on 18 May 2020 outlined guidelines with 
regards to online assessment and addressed issues pertaining to data privacy and protection. Further 
information as regards online assessment was sent to the Commissioner by the University on 27 May 
2020. Lastly, a third communication containing certain clarifications that the Commissioner had 
requested was sent by the University on 9 June 2020. 
  
Following several discussions with students in relation to the issues they raised, a decision was taken to 
provide alternative methods of assessment to those objecting to Proctorio invigilated examinations. The 
following algorithm formally presents the aforementioned decision: 
 
IF the method of final assessment selected by the member of teaching staff is Proctorio Examination  
THEN 
      {IF no student has an objection THEN 
 {Proctorio Examination}  
      ELSE 
             {All students are offered option between Proctorio and Oral Examination; 
                IF each student agrees either with the one or the other option THEN 
                        {IF both examination methods can be delivered THEN 
                                {Proctorio and Oral Examination} 
             ELSE 
            {one of the other methods (Take-home Assessment/Special Assessment) can be selected} 
                       ENDIF} 
                ENDIF 
       ENDIF} 
  ENDIF 
 
Finally, it should be noted that all students taking online assessment through Proctorio or Webex had to 
complete an online consent form authorising the University to process and store their personal data, 
which consists of any image and/or voice and/or statements and/or writings, including any and all video 
and/or audio recordings made for the purposes of taking oral/written final/midterm distance exams, as 
imposed upon the University by various Laws and Regulations. Those not consenting were provided the 
option described above. 
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4.4 Methods of Final Assessment Employed and Grade Statistics 
 
As per Section 4.1 and the March 2020 Senate Resolution, alternative methods of assessment were used 
for the Spring 2020 final assessment/examination. Figure 1 below pictorially presents these methods 
and some logistics with regards to their implementation.   
 

 
Figure 1: Alternative Methods of Assessment  

 

Out of the 1,008 courses that were switched from face-to-face delivery to online delivery, 964 courses 
were assessed/examined with alternative methods of assessment. The assessment of the 44 remaining 
courses was deferred to September as those courses include a considerable laboratory assessment 
component that could not have been conducted using alternative methods. The assessment for these 
courses thus took place face-to-face in September.  
 
Figure 2 shows the distribution of the final assessment of the 964 courses examined in the four 
alternative methods of assessment employed. 
 

 
Figure 2: Distribution of Final Assessment Methods 

Proctorio 
Exams

209
22%

Oral 
Assessment

64
6%

Take Home Assessment
432
45%

Special 
Assessment

259
27%
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A Grades comparison analysis was conducted comparing the Spring 2020, Fall 2019 and Spring 2019 
semesters. The two graphs below (Figure 3 and Figure 4) show the grades, as well as the Grade Point 
Average (GPA) comparisons and are indicative of the success of the students during final assessment. 
 

 
Figure 3: Comparison Grade Analysis - Spring 2020 vs Spring 2019 

 

 
Figure 3: Comparison GPA Analysis - Spring 2020, Fall 2019 and Spring 2019 

 
As the graphs in Figures 1-3 show, students have performed consistently in the last three semesters and 
even slightly better during the Spring 2020 semester, indicating that the switch to online teaching and 
learning and the alternative methods employed have not affected negatively the performance of the 
students. 
 
We are currently in the process of conducting a comparison analysis between the performance of 
students across the four different methods of assessment. 
 
4.5 Teaching Staff Feedback on the Methods of Final Assessment Employed 
 
During Zoom meetings with the Schools in July 2020, the Rector discussed the Spring 2020 semester, 
the delivery methods used and especially the effectiveness of alternative methods of assessment used. 
Figures 4-6 below give a first reaction of the teaching staff of the University, as recorded in the polls 
posted by the Rector during the various discussions. 
 

A

B

C 

D

F

Spring	2020	vs	Spring	2019	Results

Spring 20 Fall 19 Spring 19

GPA of Courses
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Figure 4: Effectiveness of Alternative Methods of Assessment 

 

 
Figure 5: Preferred Method of Assessment by Faculty Members Alternative Methods vs Final Written 

Physically Invigilated Examination 
 

 
Figure 6: Preferred Method of Assessment by Faculty Members  
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5. NATIONAL COOPERATION AND COORDINATION 
 
Although each of the eight universities operating in Cyprus during the Spring 2020 semester has been 
autonomously and individually addressing the COVID-19 pandemic, a collective and coordinated 
approach was established at the national level, in order to develop a national framework in which all 
universities would operate. This cooperation involved various stakeholders, including (a) the Pancyprian 
Federation of Student Unions, (b) the Cyprus Rectors’ Conference, (c) the Cyprus Agency of Quality 
Assurance and Accreditation in Higher Education, and (d) the Ministry of Education, Culture, Sports 
and Youth. We list below some related activities to illustrate the importance of the various discussions 
that took place. 
 
5.1 Pancyprian Federation of Student Unions 

 
The University was in constant communication with its students and its student representatives in all 
academic bodies and especially with the Senate representatives who take part in Senate meetings, jointly  
deciding on pertinent issues with the academic teaching staff. In addition to the input received by our 
students, the University also received input from the Pancyprian Federation of Student Unions 
(POFEN). Below we provide a sample of the input received from POFEN: 

 
i. Letter from POFEN to the Minister of Education, Culture, Sports and Youth, Minister of Health, 

Minister of Foreign Affairs, Minister of Finance, Minister of Transport, Communications and 
Works, Chair and Members of the Educational Committee of the House of Representatives, and 
Universities [10]. 

ii. Video Conference of POFEN with the Minister of Education, Culture, Sports and Youth [11]. 
 
5.2 Cyprus Rectors’ Conference  
 
The Cyprus Rectors’ Conference (CRC), which comprises of the Rectors of all Universities in Cyprus, 
worked amicably towards establishing a common framework for the response of Cyprus Universities to 
the pandemic. Below we provide a sample of actions taken by CRC: 

 
i. The CRC met through videoconference on 19 March 2020 in order to discuss the effect of 

COVID-19 on Higher Education in Cyprus and agree on a common set of actions and a 
framework of their collective response to the crisis. The CRC unanimously approved a 
Resolution [12] that was sent to the Cyprus Agency of Quality Assurance and Accreditation in 
Higher Education (CyAQAAHE) and the Ministry of Education, Culture, Sports and Youth 
(MECSY). The Resolution highlighted, amongst others, the following: 

1. “The Rectors’ Conference welcomes the full compliance of the Higher Education 
Institutions with all emergency measures decided upon and stipulated by the Republic 
of Cyprus in order to address the dangers posed by the coronavirus pandemic to society 
and the economy. 

2. It is the unwavering intention of the Universities to complete, without delay, the current 
spring semester 2020, in accordance with each University’s academic calendar 2019-
2020, as announced to students at the beginning of the academic year. The Universities, 
through the Rectors' Conference, reassure their students once more, that their academic 
path and professional trajectory, along with ensuring their health and safety, are their 
highest priority. 

3. At the same time, the Universities have responded to the need to continue reliably 
providing high quality undergraduate and postgraduate Higher Education, by adopting 
and implementing the distance learning mode of delivery for each Programme of Study, 
utilizing online and digital tools and techniques. The high quality of education offered by 
universities in Cyprus continues to be assured, with the active support and constructive 
contribution of the Cyprus Agency of Quality Assurance and Accreditation in Higher 
Education (CYQAA).” 
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ii. On 30 March 2020, the CRC met with the Chair of the Cyprus Agency of Quality Assurance 
and Accreditation in Higher Education, through videoconferencing, to inform the Agency about 
the efforts of the universities fighting the pandemic, and of the discussions at the CRC and at 
the universities with regards to the completion of the Spring 2020 semester and the employment 
of alternative methods of assessment. The Chair extended the Agency’s full support and 
committed to providing a quality assurance framework for alternative methods of assessment. 
 

iii. On 13 April 2020, the CRC met with the Minister of Education, Culture, Sports and Youth 
through videoconferencing, to discuss related issues and ask for the Minster’s support. 

 
iv. On 5 May 2020, the CRC met with the Chair of the Parliamentary Committee on Education 

and Culture and the Board of the Cyprus Agency of Quality Assurance and Accreditation in 
Higher Education, through videoconferencing, to discuss related issues and ask for the 
Parliament’s support. 

5.3 Cyprus Agency of Quality Assurance and Accreditation in Higher Education 
 
The Cyprus Agency of Quality Assurance and Accreditation in Higher Education has been supportive 
of the Universities’ efforts to deal with the pandemic. In that respect, the Agency has taken the following 
actions: 

 
i. Supported the Universities in their switch from face-to-face to online learning [13]. 

ii. Recommended tools for online learning [14]. 
iii. Recommended alternative methods of mid-term examinations [15]. 
iv. Developed a quality standard and guidelines for alternative methods for final assessment [16]. 

6. RESEARCH AND THE COVID-19 PANDEMIC 
 
The University of Nicosia, like all universities,  has a threefold mission: (a) Teaching and Learning, (b) 
Research and Innovation, and (c) Engaging with Society. Basic and applied research related to the 
pandemic was initiated in most Schools of the University, oftentimes interdisciplinary. Below we list 
some indicative examples of such research, emanating in particular from the Medical School and the 
School of Sciences and Engineering. 

6.1 The Medical School  
 

6.1.1. C-MOR – Research Consortium and Platform for Monitoring Overall and Cause- 
Specific Mortality Resulting from the COVID-19 Pandemic 
Project Co-ordinator: University of Nicosia Medical School 
Partners: Currently there are more than 50 partners across 6 continents including: 
University of Oviedo (Spain), Karolinska (Sweden), European Commission, Joint Research 
Centre (Belgium), National School of Public Health (Greece), University of Texas Medical 
Branch and University of South Carolina (USA). 
 https://www.unic.ac.cy/coronavirus/mortality/ 

 
The Medical School is leading an international initiative aimed at conducting a comparative study 
on the direct and indirect mortality burden of COVID-19 since the start of the epidemic. The project 
aims to answer the following research questions: a) What is the overall mortality impact of the 
pandemic in different countries around the world, taking into consideration mortality from other 
causes, in the context of strict quarantine measures and healthcare system overload? b) Is there 
evidence for underreporting of COVID-19 related deaths in specific countries? c) What is the 
burden of the COVID-19 pandemic in selected countries, in regards to premature mortality? d) Will 
the pandemic have lasting long-term impacts on the mortality of populations? The proposed study 
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investigates the above in different countries, all with their own set of characteristics (e.g. population 
structure, healthcare systems, social support systems, etc.) and different approaches as regards 
containment of the pandemic. Ultimately, the proposed study aims to inform the management of 
future epidemics (or the next pandemic), at the regional, national, and global level, so as to better 
protect public health and reduce the mortality burden. The interim/ongoing data and results, while 
incomplete, can also inform decision-making during this pandemic when leaders have to make 
important public health decisions, by using comparative overall year-on-year mortality data as an 
additional data point. Working in close collaboration with the Artificial Intelligence Lab at the 
Department of Computer Science and the web team of the University of Nicosia, the research 
consortium will be providing open-access to the data as it is collected, as well as useful dashboards 
and data visualizations. 
 

6.1.2. Epidemiological and Clinical Characteristics of Hospitalised COVID-19 Patients in 
Cyprus: a Descriptive and Comparative Study 
Project Co-ordinator: University of Nicosia Medical School 
Partners: Sheba Medical Centre (Israel), Famagusta General Hospital (Cyprus) 

 
The Medical School has received approval from the Cyprus National Bioethics Committee and the 
Ministry of Health to carry out a descriptive and comparative study of COVID-19 hospitalized 
patients at Famagusta General Hospital (FGH) in Cyprus and Sheba Medical Center (SMC) in 
Israel, using anonymized data. The primary aim of this study is to characterize demographically 
and clinically the hospitalized COVID-19 patients at the FGH, the reference hospital for COVID-
19 in Cyprus. As a secondary aim, the study will compare these characteristics against those of 
patients hospitalized at SMC, the reference hospital for COVID-19 in Israel. Lastly, it will use data 
from the two patient populations to investigate clinical hypotheses relating to COVID-19. 

 
6.1.3    COVID-19 INTERACT 

Project Co-ordinator: University of Cyprus 
Partners: University of Nicosia, Cyprus University of Technology, European University 
Cyprus and Frederick University 

 
The Medical School, along with four other universities in Cyprus (University of Cyprus, Cyprus 
University of Technology, European University Cyprus and Frederick University) have established 
an Inter-University Research group with the name “COVID-19 INTERACT”. The research group 
conducted a study that aimed to investigate the knowledge and misconceptions of university 
students on the new coronavirus (COVID-19) pandemic. All students on conventional programmes 
were invited to complete an online questionnaire. Upon completion of the questionnaire students 
received feedback on their answers based on up-to-date valid information on the pandemic. In this 
way, the study aimed to enhance knowledge among the student body on this new infection and help 
reduce its spread and impact on the Cyprus community. The manuscript has been submitted to the 
European Journal of Public Health. 

 
6.1.4  The Effects of Home Quarantine on Lifestyle Habits of Adults During the COVID19 

Pandemic in Cyprus 
Project Co-ordinator: University of Nicosia Medical School 

  
The Medical School developed a study, which investigated the effects of home quarantine on all 
six pillars of lifestyle medicine in a convenient sample of the adult population residing in 
Cyprus, ultimately aiming to develop interventions that will improve lifestyle behaviours of 
individuals both during and after the time of isolation. The results of the study were presented at 
the European Public Health Conference and published in the proceedings of the European Journal 
of Public Health.  
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6.1.5 The impact of the Covid-19 pandemic on the mental health of adolescents in Cyprus 
(COVID Nine-TEEN Health) 
Project Co-ordinator: University of Nicosia Medical School 

 
The Medical School launched the research project on ‘The impact of the Covid-19 pandemic on 
the mental health of adolescents in Cyprus’ in October 2020. The current project aims to 
investigate the effects of the COVID-19 pandemic on the mental health of adolescents in Cyprus, 
with the intention to develop tools that would potentially help them cope and overcome their 
difficulties. 
 

Further to the above projects, the Medical School research output includes journal papers on various 
topics and specifically on COVID-19 epidemiology in Cyprus, as well as a series of ‘Healthy Lifestyle 
Tips and Resources During Social Distancing’ for the general public in the areas of (a) stress reduction, 
(b) physical activity, (c) sleep health, (d) nutrition, and (e) social connections. These tips and resources 
are accessible via the UNIC coronavirus portal. 
 
6.2 The School of Sciences and Engineering 
 
Most members of the School of Sciences and Engineering and especially members of the Department 
of Life and Health Sciences are currently engaged in research and publications related to the COVID-
19 pandemic. The researchers are engaged in 22 research topics, which include, amongst others: 
 

i. Airborne virus transmission. 
ii. Correlation between antibody and molecular SAR-CoV2 screening tests.  

iii. Lung miRNAs interactions with coronavirus genome.  
iv. Virus surveillance with wastewater. 
v. Natural compounds as Spike S inhibitors.  

vi. Repurposing drugs as protease inhibitors assisted by In Silico & AI techniques. 
vii. LC-MS a tool for identification of COVID-19. 

viii. Systematic review of diagnostic tests for coronaviruses. 
ix. Acceptance of compulsory immunization in light of COVID-19 pandemic. 
x. Work related fatigue of health professionals dealing with COVID-19. 

xi. Personality and its association with dietary habits during COVID-19 pandemic. 
xii. COVID-19 and changes in dietary and buying habits in Cyprus and Greece. 

xiii. Changes in lifestyle during the COVID-19 pandemic.  
xiv. Effect of lock down to students and academics. 
xv. Mask sterilisation methods.   

 
Furthermore, one research proposal titled “Rapid-COVID19” has been submitted in the framework of 
H2020-JTI-IMI2-2020-21-single-stage (as partner) and the following seven (7) research proposals have 
been submitted for funding in the framework of the COVID-19 fast-track funding scheme:  
 

i. Rapid Detection Kit of SARS-CoV-2. 
ii. Rapid Saliva Detection Test of SARS-CoV-2. 

iii. Fast Covid-19 Detection.  
iv. IMIQUIMOD as a potential Anti-COVID19 Agent - Preclinical Characterization and Clinical 

Application. 
v. Lung miRNAs Interactions with Coronavirus Genome. Implications on Infectivity Potential. 

vi. Natural Compounds as Spike S Inhibitors. 
vii. Repurposing Drugs as Protease Inhibitors Assisted by In Silico & AI Techniques.  
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6.3 The School of Law 
 
Responding to the ongoing crisis due to the spread of COVID-19, the University’s international bi-
annual refereed journal The Cyprus Review, which is under the School of Law, and for over 30 years 
has been at the forefront of scholarship on Cypriot social, political, economic issues and beyond, opened 
a call to all interested academics, scholars, and practitioners willing to contribute to the ongoing 
scientific debate about the foundational questions raised by the pandemic, the threats, challenges, and 
(possibly) opportunities created, as well as the doctrinal assessment of the systemic responses provided 
vis-à-vis this latest predicament. Papers submitted to the Journal under this call will be published in a 
Special Section entitled COVID-19 in Doctrinal Context: Analysing, Theorising, and Surpassing the 
Pandemic Crisis, which will feature in the Journal’s 33rd Volume. 
 
The Cyprus Center for European and International Affairs, which is associated with the School of Law, 
published in March 2020 the 48th issue of the Eastern Mediterranean Policy Notes, entitled “The 
Multiple Challenges of COVID-19”. In May 2020, Volume 17, Issue 3 of the Center’s Bi-monthly 
electronic Newsletter In Depth, was published. This was a Special Issue on the “COVID-19 Outbreak: 
Political, Economic and Social Repercussions”, which included articles by members of the School of 
Law, amongst other scholars. 
 
6.4 The School of Humanities and Social Sciences 
 
The School of Humanities and Social Sciences, in line with its multidisciplinary makeup, , has been 
contributing both in applied research but also in the area of creative arts. Below we list some selected 
work carried out by the School Departments: 

 
i. The Department of Social Sciences has been engaged in various research projects such as: 

a. Mental health of people with chronic gastroenterology conditions. 
b. Impact of COVID-19 on students' mental health. 
c. COVID-19 pandemic and how it has affected the teaching of psychology. 
d. Guidelines and possible actions for psychologists in the member associations of the 

European Federation of Psychologists’ Associations (EFPA) during the COVID-19 
pandemic. 

ii. The Department of Design and Multimedia has been engaged, amongst others, in the following 
creative arts activities:  

a. Experiencing Art in a Time of Social Distancing: An Instagram account called “UNic 
Isolation Art” was created and, with it, an open call to all artists, creatives, colleagues 
and students to share their art and stories on how they spend their time creatively during 
the pandemic. This invited postings of all forms of art, from visual art, photography, 
literature, performance, cooking and many other creative outlets. 

b. Participation in the Corona Haikus project: an initiative developed by SANDELION 
PRODUCTIONS aimed at compiling photographs taken during the quarantine caused 
by the COVID-19 pandemic. Organisers are authorized to make copies of the works to 
be exhibited in museums, schools, universities and other cultural institutions/spaces. 

iii. The Department of Architecture set up a virtual End of Year Exhibition, arrived at via an intense 
Catalyst workshop that ran between 11-13 May 2020. Teaching staff and students employed 
computational design, 3D modelling and VR applications in order to set up the 3D exhibition 
space and showcase the exhibits. 

 
 
 
 



 
 

19 

6.5 The School of Education 
 
The School of Education and particularly the Department of Education has also been active during the 
pandemic in carrying out COVID-19 related research, attracting research grants, and publishing in 
scientific journals and conference proceedings.  
 
Examples of research grants obtained include the following two 2-year research projects that started in 
October 2020 and are funded by the Youth Board of Cyprus: 
 

i. Enhancing social skills of school-age students during the COVID-19 pandemic. 
ii. Examining the impact of the COVID-19 pandemic on school-age and university students with 

disabilities. 
 
With regards to publications, the Department of Education has been very active in publishing research 
papers in the following areas: 
 

i. Engaging Pre-service Teachers in an Online STEM Fair during COVID-19.  
ii. The Potential of Research for Professional Development in Isolated Settings During the Covid-

19 Crisis and Beyond.  
iii. Supporting in-service kindergarten teachers for an effective online early literacy instruction. 
iv. Guidance for the inclusion of students with Special Educational Needs for online learning during 

COVID-19. 
 
6.6 The School of Business 
 
The School of Business and especially members of the Department of Digital Innovation have been 
engaged in research and social engagement activities related to COVID-19 and Blockchain Technology 
and Forecasting. A sample of these activities is listed below: 
 

i. Scientific debate in which two leading scholars, Professor Nassim Taleb and Professor John 
Ioannidis, presented their views for COVID-19.  

ii. Publication of several forecasts for COVID-19. 
iii. Preparation and publication of journal papers on:  

• Forecasting the novel coronavirus COVID-19. 
• Pandemics and forecasting. 
• COVID-19 digital certificates using blockchain. 
• Evaluating blockchain solutions for COVID-19. 

7. ENGANGING WITH SOCIETY AND THE COVID-19 PANDEMIC  
 
During this pandemic, engaging with and contributing to society has also proven to be a key university 
activity. The Medical School has been leading the University’s significant contribution to the country, 
assisting the Ministry of Health in the fight against the pandemic. Other Schools and Departments have 
joined forces to be at the front end of disseminating information to the general public and contributing 
to health-related issues, including extending psychological support, as well as preparing reports on the 
financial implications and the restart of the economy.  
 
The University offered (through a letter from the Rector to the Minister of Education, Culture, Sports 
and Youth, dated 19 March 2020) to leverage its vast expertise in online education to support the 
Ministry in switching the delivery of primary and secondary education from face-to-face into online. 
Furthermore, through the Cyprus Rectors’ Conference Resolution, the University committed to “place 
at the disposal of the Republic of Cyprus, beyond maintaining its operational capacity, all available 
human (teaching and research faculty, as well as technical and administrative staff), intangible and 
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material resources, in support of any further measures that may be taken to reduce the impact of the 
pandemic on the people in Cyprus and abroad.” 
 
The overall or broader contribution of the University of Nicosia to society is provided in detail in the 
University’s Coronavirus Health and Research Portal [17]. Below we provide some examples of the 
University’s contribution through various Schools and Departments.  
 
7.1. The Medical School 
  
As pointed out, the Medical School has been leading the University’s significant contribution towards 
the fight against the pandemic. Below are some of the most important contributions of the School as 
presented in the School’s News and Updates section of its website [18]: 

i. Student volunteers offered their services to the hospitals. 
ii. Petros Karayiannis, Professor of Microbiology and Molecular Virology, was appointed by the 

Minister of Health to the Advisory Committee on the coronavirus. Furthermore, Professor 
Karayiannis has been one of the key spokespeople of the Ministry for raising public awareness, 
appearing on a daily basis on TV, radio, press and social media. 

iii. Dr Annalisa Quattrocchi, Post-Doctoral Research Fellow, worked with the epidemiological 
team at the Ministry of Health. Dr Quattrocchi is part of a team which assists with the data 
cleansing and analysis for coronavirus and prepares official epidemiological reports and 
presentations for the public. 

iv. On 25 March 2020, the Executive Dean of the Medical School and the Director General of 
Sheba Medical Center signed a Memorandum of Understanding, establishing clinical and 
research collaboration with the Cyprus Ministry of Health in order to: 
(a) share expertise and treatment protocols between the COVID-19 Clinic and the Intensive 

Care Coronavirus Unit at Sheba Medical Center in Israel with the COVID-19 Clinic at 
Famagusta General Hospital and with the Intensive Care Unit at Nicosia General Hospital. 

(b) help Cyprus gain access for the use of Remdesivir for compassionate care of COVID-19 
patients in Cyprus, since this is part of the treatment protocol at Sheba Medical Center. 

(c) use of telemedicine for real time consultation between the Intensive Care Units at Sheba 
and Nicosia General Hospital. 

v. The Medical School’s Primary Care Centre developed an extremely helpful diagnostic tool for 
COVID-19 [16]. The online tool can determine whether a person is a suspected COVID-19 case 
and gives instructions on what to do next. In addition, it outlines the next steps for confirmed 
cases and for those who are in self-isolation. 

 
7.2. The School of Sciences and Engineering 
 
The School of Sciences and Engineering has had a major contribution to society from the early stages 
of the pandemic through the mobilization of the members of the Department of Life and Health Sciences. 
In total, 94 outreach activities have been implemented by 22 teaching and research staff from the Human 
Biology, Nursing, Nutrition and Dietetics, Pharmacy, Physiotherapy, and Sports Science programmes. 
These activities included a series of collaborations with mainstream media, ranging from articles in 
printed and online press, in magazines and newsletters, webinars, TV and radio appearances, and the 
creation of a poster which was distributed to pharmacies all over the island and was circulated 
electronically throughout Greece as well. Topics include amongst others: 
 

i. Scientific strategy to fight the pandemic. 
ii. Molecular testing as a tool against COVID19. 

iii. Biomedical research during the COVID19 era. 
iv. Role of the health professional. Challenges and opportunities. 
v. Nutritional guidelines for boosting the immune system. 

vi. Diet and coronavirus infection. 
vii. Nutritional supplements as a tool to minimize SARS-COV2 infectivity. 

viii. Biology of the COVID19. 
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ix. Exercise tips during a lockdown. 
x. Health issues arising during isolation. 

xi. Pharmaceutical therapies against COVID19. 
xii. Update on vaccine development for COVID19. 

 
7.3 The School of Law 
 
The School of Law, responding to the common duty of social solidarity and the overwhelming necessity 
to provide timely and reliable information to the general public, launched two video and audio podcast 
series, titled: COVID-19: State of Exception?, discussing the various social, political, legal, and 
economic aspects of the current crisis; and COVID-19 Newsroom, featuring short commentaries on 
topical questions of the contemporary situation. All podcasts are available on the School's YouTube 
Channel and website, and through the first portal of integrated legal information in Cyprus, Dikaiosyni 
(dikaiosyni.com), via Spotify and Apple iTunes. 
 
The first podcast series COVID-19: State of Exception? has thus far published over 30 episodes featuring 
a number of scholars and practitioners. The topics examine topical doctrinal questions within the 
framework of the current crisis, such as the constitutionality of the preventive measures adopted, access 
to the internet and privacy rights, labour rights, human dignity, law and solidarity, domestic violence, 
higher education, international law and organisation, European Union law and policies, amongst others. 
The second podcast series COVID-19 Newsroom has been boldly engaging in public debate using means 
of synchronous communication, including Facebook and YouTube live sessions, to address pressing 
questions of law and policy in the COVID-19 context. Most notable amongst them was the special 
episode that hosted the Minister of Labour, Welfare and Social Insurance of Cyprus in a live discussion 
concerning the measures adopted by the Ministry to support businesses and employees in response to 
the COVID-19 pandemic crisis, where the public had the chance to pose their questions to the Minister. 
 
Additionally, members of the School have actively participated in the scientific and public debates 
surrounding the pandemic, critically assessing various aspects of the current crisis. Many of these 
contributions have been hosted by Dikaiosyni. Topics include, amongst others the following: 
 

i. Threats, challenges, and opportunities that the crisis raised. 
ii. Constitutional, philosophical, and transnational legal underpinnings of the current crisis. 

iii. Human rights in the COVID-19 era. 
iv. Future of the EU in the post-pandemic era. 
v. Ongoing scholarly exchange on EU responses/actions. 

vi. Question of the so-called ‘coronabonds’. 
vii. Recent judgment of the Supreme Court regarding the salary cuts of public employees during the 

financial crisis.  
viii. Government policies implemented in support of the national workforce and businesses.  

ix. Application of the law of the sea during the pandemic. 
x. Revision and updating of civil procedure in Cyprus and sports law in the context of the pandemic. 

xi. International responsibility of China for spreading the virus. 
 
7.4 The School of Humanities and Social Sciences 
 
The School of Humanities and Social Sciences, a multidisciplinary school, responding to the challenges 
brought about by the pandemic, has offered numerous services to the general public through its various 
Departments and their teaching and research staff. Below are some selected actions taken by the various 
Departments of the School: 
 

i. KESY, the affiliated with the University and the Department of Social Sciences Centre for 
Therapy, Training and Research has been offering psychological support to the University 
community, especially to students, as well as to the general public via teleconferencing and 
telephone. Responding to the request by the Minister of Foreign Affairs, the University offered 
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the services of the Centre to Cypriot students abroad who due to the March-April lockdowns in 
the countries they were studying were not able to return to Cyprus. Furthermore, the Department 
of Social Sciences produced a resource package on smoking cessation during the COVID-19 
pandemic.  

ii. The Department of Languages and Literature has been offering a series of free webinars with a 
focus on Literature and Culture in a pandemic. The series includes seminars in both English and 
Greek. The first webinar in the series was on Literature, Waiting and Isolation. 

iii. Teaching staff of the Department of Communications engaged students through coursework on 
the effects of the COVID-19 pandemic as a lived experience. These include photographic essays 
documenting their conditions of isolation or the impact of the pandemic on their communities, 
crisis management as a lived experience, podcasting the pandemic as students, video stories and 
critical discourse analysis of fake news, COVID-19 social media memes. The aim is to share these 
through active community engagement by developing a wide collection of media work to be 
shared as a digital archive. Furthermore, teaching staff have been involved in producing 
International radio campaign guidelines: Coronavirus (COVID-19) – Radio – Simple steps to stop 
the spread, encouraging people to use their time constructively and creatively at home. Finally, 
teaching staff have worked throughout the crisis in the media, through radio shows and articles 
shared online such as Public Relations in times of crisis, and the effects of COVID-19 on the 
livelihood of musicians. 

iv. The Department of Architecture was involved in a voluntary initiative that aimed to cover the 
needs for facial protective shields in the midst of the pandemic for Cyprus. What started as a call 
for Limassol Hospital grew into a national effort with 100+ 3D-printers that have produced more 
than 1500 reusable masks in less than four days. Everything was kept very low profile, completely 
anonymous and absolutely non-profit making. 

v. The Department of Design and Multimedia published a series of newspaper/e-media articles (in 
Greek) on COVID-19 and design education; few examples are listed below: 

• Κορώνα στο κεφάλι µας. Η µάχη του Design σε συνθήκες πανδηµίας 
• Σχεδιαστική σκέψη, µη-σχεδιαστές και πληροφοριακά γραφήµατα σε συνθήκες κρίσης 

(ή πανδηµίας) 
• Ιστορίες πάθους και σκέψης ή έµµεσος οδηγός προς ναυτιλλοµένους σε συνθήκες κρίσης 

(ή πανδηµίας). 
vi. Online information sessions/webinars were offered by the School in the following topic areas: 

• Emotional Intelligence in our Everyday Lives. 
• Discover the Mental Health Professions. 
• Films Made at Home and Tips on How to Create Your Own. 
• Internet Radio and Podcasting: The Revolution in the Air. 
• Spatial experiences of tomorrow.  
• COVID-19: Design as an important tool in the battle against the crisis.  
• Here and Now: Arts Learning in Times of Social Distancing. 
• New Opportunities for Animators and Digital Artists.  
• Literature, Waiting and Isolation.  

 
7.5 The School of Education 
 
The School of Education has also been exceptionally active during the pandemic, likewise mobiliσing 
its teaching and research staff through a series of public outreach activities. Specifically, the School 
initiated a series of publicly available webinars, as well as other presentations and workshops, on various 
educational, music and dance topics, such as:  
 

i. Cultural literacy through dialogue and argumentation. 
ii. Online Dance Class for a Healthy Lifestyle. 

iii. Online Jazz Class for a Healthy Lifestyle. 
iv. Online Ballet Workout. 
v. Music Technology as a Creative Tool. 
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vi. Ανάπτυξη γλωσσικών δεξιοτήτων σε παιδιά πρώτης σχολικής ηλικίας µε µαθησιακές δυσκολίες, 
δυσλεξία, γλωσσικές διαταραχές. 

vii. Cultivating a positive learning environment at home. 
viii. Improving student reading skills: Phonological Awareness, Spelling, Reading Fluency and 

Reading Comprehension. 
ix. The role of boundaries in the creative process. 
x. Interview with writers about the role of literature in difficult times. 

 
Furthermore, the School’s representation on the Education and Culture Committee of the Parallel 
Parliament led to a study on the ‘COVID-19 Pandemic and its Impact on Educational Practices’, which 
aimed to investigate higher education students’ and instructors’ practices in conventional programmes 
of study during the distance education period following the lockdown due to the COVID-19 pandemic. 
 
Beyond the above, the Department of Music and Dance offered an online program for the Diaspora 
Youth of Cyprus through a new collaboration with the Presidential Commissioner’s Office. Through this 
collaboration, pre-recorded traditional dance lessons were offered on YouTube. These lessons aimed to 
immerse young Cypriots of the diaspora into the traditions of Cyprus through the main Cypriot 
traditional dances (Syrtos, Sousta, Zeimbekiko, Kouza). 
 
Finally, the School’s teaching and research staff have been very active in participating in the media and 
publishing in the press (both in English and in Greek). Few examples of these activities publications are 
the following: 
 

i. Του φρονίµου τα παιδιά πριν πεινάσουν µαγειρεύουν. 
ii. Μένουµε σπίτι: Η εργαλειοποίηση της γλώσσας στην COVID εποχή. 

iii. 2 + 1 µαθήµατα εκπαίδευσης από τον ιό «παιδαγωγό». 
iv. Οφθαλµόν αντί οφθαλµού και ρητορική µίσους αντί της ρητορικής µίσους. 
v. Creating positive relationships in our Schools: The use of praise and punishment. 

vi. Hey, parents and kids we stay at home! It’s time for play and learning. 
vii. Education at stake: Lessons to be learned from the COVID-19 crisis. 

viii. Transition of students with disabilities from kindergarten to primary school. 
ix. Using COVID-19 as a context and an opportunity to promote critical thinking and 

argumentation to secondary and university students. 
x. Disability labeling… the admission ticket to being excluded from public schooling. 

xi. ‘Hey, parents and kids! …we continue to stay home!’ It’s time to get back to basics. 

8. ACADEMIC YEAR 2020 - 2021 
 
8.1 Introduction  
 
During the 111th meeting of the Senate on 11 June 2020, the Senate approved alternative modes of 
delivery for the Fall 2020 semester, in order to ensure we have contingency planning. The prevailing 
plan at that time was to deliver the majority of courses using either face-to-face or a blended learning 
approach, providing also for flexibility for full online learning delivery if there were no external factors 
preventing this. 
 
A great deal of preparatory work was carried out to meet the various challenges. A major challenge was 
the preparation (and now full implementation) of the course schedule, ensuring maximum utilization of 
the reduced capacity of the Learning Spaces (amphitheatres, classrooms, laboratories, etc.) resulting 
from implementing the social distancing measures imposed by the Ministry of Health, which basically 
allow us to operate, on average, at approximately 42% capacity (in some cases, the capacity of Learning 
Spaces is reduced to 20%). All Learning Spaces Reduced Capacities (LSRC) were calculated based on 
the physical distancing restrictive measures (one metre between students and two metres between 
teaching staff and students). 
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8.2 Initial Plan for the Fall 2020 Semester 
 

Based on the abovementioned restrictions and taking into consideration the very good epidemiological 
data in Cyprus at the time (Summer 2020), the initial plan was to proceed with face-to-face delivery. 
Where needed due to the LSRC a class would split into two groups and technology would be utilized 
for blended learning delivery.  
 
Thus, if a section/class could fit in a Learning Space based on its LSRC, then the section/class would be 
delivered face-to-face. Otherwise, the students in that section/class would split into two groups of equal 
size (Group 1 and Group 2) and then the teaching staff would have to choose one of the following two 
methods: 

1. Option 1 - Livestreaming. Alternate the face-to-face sessions between the two groups every 
other scheduled session. When Group 1 attends face-to-face, Group 2 attends through 
livestreaming, and when Group 2 attends face-to-face, Group 1 attends through livestreaming. 

2. Option 2 – Blended Learning. Group1 attends face-to-face the first half of the scheduled session 
and Group 2 attends face-to-face the second half. An extra online session is offered to both 
groups synchronously at the same time or asynchronously (avoiding any rescheduling issues). 

 
Both options avoid the need for any rescheduling of sections/classes (Option 2 if online session is offered 
asynchronously).  
 
The following algorithm describes the initial plan decision process: 
 
Let S be a Section (class) 
Let FS(S) be the Final Size (number of students) of Section S (number of students attending the class) 
Let LSC(S) be the Learning Space Capacity (maximum number of students that can be accommodated) 
in the Learning Space where S is Scheduled 
Let NSNA(S) be the number of students registered in S but not able to attend face-to-face (belonging to 
vulnerable groups, international students not able to return to Cyprus, etc. 
 
IF FS(S) - NSNA(S) <= LSC(S) 
THEN 
 { S will be offered face-to-face} 
ELSE 
 { Split S into 2 equal groups S1 and S2; 
    IF Livestreaming (S) 
    THEN 
  { Do Nothing } 
      ELSEIF Blended Learning (S) 
    THEN  
  { IF NSNA(S) > 0  
        THEN 
   {Independent Study (NSNA(S)) 
   (use of Blended Learning On-lne material)} 
     ENDIF} 
     ENDIF} 
 ENDIF} 
ENDIF 
 
The author of the paper was a keen proponent of Option 2, as he considers it a pedagogically sound 
approach. He discussed both options during the July 2020 videoconference meetings he had with the 
members of the Schools. Teaching staff were divided as per their preference, as demonstrated in their 
responses to a relevant questionnaire/poll. This is pictorially presented in Figures 7 and 8 below. 
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Figure 7: Perception of Better Blended Learning Delivery Method 

 

 
Figure 8: Preferred Blended Learning Delivery Method 

 
8.3 Revised Plan and Final Decision for the Fall 2020 Semester 

 
Our initial plan was revisited and revised after receiving the Ministry of Health Directive on 
“Instructions for the operation of Institutes of Higher Education with physical presence of students, 
academic, administrative and other staff” [19], sent to us by the Ministry of Education, Culture, Sports 
and Youth on 28 August 2020.  
 
Based on this Directive, we started working on a set of actions so as to comply with one especially 
important instruction, as outlined in point 2, page 2 of the Directive. The specific instruction states: “2) 
Where possible, alternative methods of teaching without physical presence (distance learning 
education - Online/Distance Learning) are used, in order to reduce crowding and contact between 
people and thus the danger of spreading COVID-19.” 
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During its meeting on 4 September 2020, the Council of the University adopted the September 2020 
Senate Resolution, dated 3 September 2020 [20], that was submitted by the Rector, which outlines the 
framework for the delivery of the programmes of study and courses for the Fall 2020 semester. 
 
The Senate’s decision, guided by the University’s commitment to ensure the health and safety of the 
University community and society at large, as well as the delivery of education at the highest level, was 
based on the: 
 

i. Directive by the Ministry of Health on “Instructions for the operation of Institutes of Higher 
Education with physical presence of students, academic, administrative and other staff”, sent by 
the Ministry of Education, Culture, Sports and Youth on 28 August 2020. 

ii. Framework for the delivery of the Fall 2020 semester, as outlined by the Cyprus Agency of 
Quality Assurance and Accreditation in Higher Education in its website announcement, dated 13 
May 2020 [21]. 

iii. Epidemiological data at that time concerning COVID-19, in Cyprus and abroad. 
 
Subsequent to the Senate’s decision, the Rector had meetings with all student union representatives, 
during which they discussed the Senate decision that was taken with the agreement of the respective 
School student representatives. 
 
The September 2020 Senate Resolution included the following: 

 
8.3.1 Delivery of Courses  
 
Programmes of study and courses will be offered using one of the following modes of delivery: 
 

1. Online 
2. Face-to-Face with Physical Presence with Live Streaming 
3. Face-to-Face with Physical Presence without Live Streaming 
4. Hybrid (partly Online and partly Face-to-Face with Physical Presence) with Live Streaming 
5. Hybrid (partly Online and partly Face-to-Face with Physical Presence) without Live 

Streaming. 
 
8.3.2 Course Assessment 
 
In-course assessment can be conducted utilizing alternative methods of assessment. Final 
assessment/examinations will be conducted taking into consideration the guidelines that will be 
provided by the Cyprus Agency of Quality Assurance and Accreditation in Higher Education. 
 
8.3.3 Delivery of Programmes  
 
As a result of the aforementioned modes of course delivery:  
 

i. Students on some programmes will be able to study fully online without on-campus presence 
required. 

ii. Students on some programmes of study, especially those including laboratory courses, may have 
to register on courses requiring physical presence on campus. Students that for any reason do 
not want to take courses requiring physical presence may adjust their semester schedule taking 
into consideration any possible consequences in their academic progression. 
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8.3.4 Students Who are Unable to Attend Classes Face-to-Face  
 
Students in designated vulnerable groups or students who for any serious reason are unable to attend 
with physical presence, will be able to study online by taking online courses or selected face-to-face 
courses that will provide livestreaming or other online support.  
 
8.3.5 Student Advising 

 
As per the Senate Resolution and the Ministry of Health Directive, Student Advising Hours will be 
conducted using alternative methods to face-to-face meetings. 
 
8.3.6 Training of Students  
 
Both online and face-to-face training on the various online learning platforms and tools of the 
University will be provided to students prior to and during the Fall 2020 semester. New students who 
will be in Cyprus are advised to attend the training in small groups, with physical presence on-campus. 
 
8.3.7 Upgrade of Learning Spaces 

 
Learning Spaces (amphitheatres, classrooms, laboratories, etc.) are being technologically upgraded 
and equipped with cameras and microphones (in some cases, with smart televisions/boards as well) in 
order to enable livestreaming. These upgraded Learning Spaces are intended to support the learning 
process of students in vulnerable groups or students who for any serious reason will be unable to attend 
with physical presence. 
 
8.3.8 Faculty Support – Technical Equipment 
 
As per the Senate Resolution, teaching staff must be provided with the necessary equipment to teach 
online (laptops, specialized cameras, specialized software and other hardware). Related budget 
requests need to be submitted by the Schools. 
 
8.3.9 Ministry of Health and University of Nicosia Health and Safety Protocols 
 
As per the Directive of the Ministry of Health and the Health and Safety protocols of the University, on-
campus teaching and learning, physical presence at the campus, meetings, interaction and in general 
all University operations are subject to the instructions outlined in these protocols, which should be 
strictly adhered to. 

8.4 Fall 2020 Semester Statistics 
 
The Fall 2020 semester commenced smoothly on 28 September 2020, in line with the stipulations laid 
out in the September 2020 Senate Resolution. The following figures show some interesting statistics 
with regards to the sections/classes and number of students per the different modes of delivery.  
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Figure 9: Sections/Classes by Mode of Delivery – Fall 2020 Semester 

 

 
Figure 10: Sections/Classes by Mode of Delivery – Fall 2020 Semester - Summary 

 
Figure 11: Sections/Classes by Mode of Delivery – Fall 2020 Semester – Summary 
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8.5 October 2020 Senate Resolution - Final Assessment/Examinations for the Fall 2020    
 Semester and Decision for the Delivery Mode of the Spring 2021 Semester 

 
During the 115th Senate meeting on 29 October 2020, the Senate approved the October 2020 Senate 
Resolution [22] that was submitted by the Rector. The Resolution describes the Fall 2020 semester final 
assessment/examinations and outlines the framework for the delivery of the Spring 2021 semester 
programmes of study and courses. 
 
The Senate’s decision, guided by the University’s commitment to ensure the health and safety of the 
University community and society at large, as well as the delivery of education at the highest level, was 
based on the: 

i. Directive by the Ministry of Health on “Instructions for the operation of Institutes of Higher 
Education with physical presence of students, academic, administrative and other staff”, sent by 
the Ministry of Education, Culture, Sports and Youth on 28 August 2020,  

ii. Framework for the delivery of the Fall 2020 semester, as outlined by the Cyprus Agency of 
Quality Assurance and Accreditation in Higher Education in its website announcement, dated 13 
May 2020 [21], 

iii. As of the beginning of October, rapidly deteriorating, COVID-19 epidemiological situation in 
Cyprus and abroad.  

 
The October 2020 Senate Resolution included the following: 
 
8.5.1 Fall 2020 Semester - Final Assessment/Examinations  
 

i. Online and Hybrid/Blended Learning Courses: Alternative methods of 
assessment/examinations should be used. Exceptionally only and subject to the approval of 
the Dean of the School which the course belongs to and the Vice Rector for Academic Affairs, 
face-to-face invigilated final assessment/examinations should be used for Hybrid/Blended 
Learning courses. 

ii. Face-to-Face Courses: Where absolutely required, synchronous face-to-face invigilated final 
assessment/examinations should be used, otherwise alternative methods of 
assessment/examinations could be used. 

8.5.2 Spring 2021 Semester  

8.5.2.1 Method of Delivery 
 

The delivery method of the courses will be as follows: 
 

i. Lab Courses – Face-to-Face (F2F) with Normal Teaching Hours for both faculty members 
(teaching staff) and students. Depending on the nature of the course and as decided by the 
course leader/Programme Coordinator/Head of Department/Dean of School, livestreaming 
will be available for students who belong to vulnerable groups or who cannot return to Cyprus 
or who for any other serious reason cannot attend F2F. 

ii. Non-Lab Courses – Online with Normal Teaching Hours for both faculty members (teaching 
staff) and students. 

iii. Hybrid/Blended Learning Courses – Online including some Face-to-Face (F2F) with 
Normal Teaching Hours for both faculty members (teaching staff) and students. Depending 
on the nature of the course and as decided by the course leader/Programme Coordinator/Head 
of Department/Dean of School, livestreaming will be available for the F2F component for 
students who belong to vulnerable groups or who cannot return to Cyprus or who for any 
other serious reason cannot attend F2F. 
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8.5.2.2 In-course Assessment 

 
In-course continuous assessment methods include, amongst others, synchronous delivered midterm 
examinations/assessment, open book examinations and problem-solving exercises with scenarios 
and application problems, projects, assignments, portfolios, quizzes, etc.  

i. No physically invigilated midterm assessment/written examination should take place for 
courses that are not taught entirely face-to-face (F2F).  

ii. Alternative methods to synchronous delivered midterm examinations/assessment can be used. 
iii. Synchronous delivered midterm examinations/assessment can be delivered using Proctorio 

software or Oral assessment. 
 
The above will be reviewed if needed during the Spring 2021 semester, based on the 
epidemiological situation at the time. 

8.5.2.3 Final Assessment/Examinations 
 

The method(s) of final assessment/examination will be decided at a later stage.  

8.5.2.4 Provisions for Students 
 

i. New and returning students will be provided with training on the online tools that will be used 
during the semester.  

ii. New and returning students will be provided with training regarding the health and safety 
measures pertaining to being physically present on-campus and the logistics with regards to 
on-campus teaching and learning. 

iii. Student Advising Hours will be conducted with alternative methods to face-to-face meetings. 

8.5.2.5 Provision for Faculty Members 
 

The Senate considers that faculty members (teaching staff) must be provided with the necessary 
equipment to teach online, such as laptops and other devices. Budget requests will be submitted by 
the Schools. 

8.5.2.6 Exceptions 
 

Any exceptions shall be granted with the agreement of the Dean of School in consultation, if needed, 
with the Rectorate.  
 

On 5 November 2020, the Cyprus Agency of Quality Assurance and Accreditation in Higher Education 
informed the Institutions of Higher Education about its decision to extend the COVID-19 Quality 
Assurance Framework and Quality Standards and Guidelines for Alternative Methods of Assessment 
[16] for the Fall 2020 semester [23], thus providing the quality assurance framework for the 
implementation of the October 2020 Senate Resolution provision on Final Assessment/Examinations.  
 
On 9 December 2020, the Minister of Health announced the suspension of all face-to-face operations 
for all educational institutions of higher education, as of 14 December 2020. Where absolutely 
necessary, laboratory courses were allowed to run. A relevant letter was sent to all the Institutes of 
Higher Education by the Ministry of Education, Culture, Sports and Youth on 11 December 2020. This 
directive, meant that the last week of classes (14-19 December 2020) had to be completed online for 
nearly all those courses which included a face-to-face teaching component, except a very few laboratory 
courses. Final examinations were conducted with alternative methods of assessment in the same way as 
the Spring 2020 semester. 
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Finally the Spring 2021 semester was delivered in the same way as the Fall 2020 semester since the 
pandemic situation in Cyprus did not improve. 

9. FALL 2021 SEMESTER 
 
The preparations for the 2021-2022 academic year, and more specifically for the Fall 2021 semester, 
started early in March 2021. The wish and hope had always been to return to full face-to-face delivery, 
since the online delivery for most programmes and courses lasted for 3 semesters. Students, faculty 
members and all stakeholders in general, were anxious to return to the campus and to “normality”. Due 
to uncertainty however, backup and contingency provisions were necessary in case the pandemic 
situation would prohibit return to face-to-face delivery. In that vein the Senate and the University 
Council approved, during their meetings on the 18 and 30 of March 2021 respectively, the Rector’s 
proposal for the mode of delivery for the Fall 2021 semester [24], as per Section 9.1 below.  
 
Following the Rector’s recommendation as approved by the Senate and the Council, the schedule of 
classes was prepared based on “Scenario 4 - Pandemic situation and restrictive measures provide for 
face-to-face operation under reduced infrastructure capacity due to distancing restrictions. OPTION 
A” (see Section 9.1), thus providing for hybrid delivery with 80% Learning Spaces Capacity.  
 
The final decision however for the Fall 2021 semester mode of delivery was taken by the Senate and the 
Council at their meetings on the 7th and 8th of September 2021 respectively, adopting a new proposal 
by the Rector [25], as per Section 9.2 below. The new proposal by the Rector was based on  

• the decree issued by the Ministry of Health on the 3rd September 2021 [26], providing for the 
return to face-to-face delivery with 66.67% (as opposed to the 40% based on previous distancing 
measures) Learning Spaces Capacity, and 

• the announcement by the Cyprus Agency of Quality Assurance and Accreditation in Higher 
Education on the 24 August 2021 [27], requesting for face-to-face delivery for the academic 
year 2021-2022. 

 
Following the approval of the Rector’s proposal, the Rector held various meetings with the Vice Rector 
of Academic Affairs and the Departments of Academic Affairs and Academic Advising, for the change 
of the schedule of classes from hybrid delivery to full face-to-face delivery to the maximum extent, with 
clear instructions from the Rector to reduce the number of courses scheduled in hybrid mode to zero. 
This eventually was made possible and thus, the Fall 2021 semester commenced on the 27th September 
2021 with full face-to-face delivery (no online and no hybrid courses), following strictly the Health and 
Safety COVID-19 Protocol, [28] approved by the Senate and the Council during their meetings on the 
20th of October 2021. 

9.1 Rector’s Proposal as approved by the Senate during its March 2021 Meeting  

“We expect and wish that the University will operate fully face-to-face as of the Fall 2021 Semester. 
However as no one can predict the epidemiological situation and the restrictive measures at the end of 
September 2021 when the Fall 2021 semester commences (the Medical School commences classes in 
August), we need to consider all possible scenarios and thus be prepared to operate under any scenario. 
The Senate thus approves the following modes of delivery for the Fall 2021 semester. The final decision 
will be taken at a later stage when a clearer and more definite prediction will exist.  
 
Scenario 1 - Pandemic has finished or is fully under control and no restrictive measures exist. 
 
The University will operate fully face-to-face with all courses offered face-to-face 
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Scenario 2 - Pandemic situation prohibits any face-to-face operation. 
 
The University will operate fully online (as in the Spring 2020 semester) with all courses offered fully 
online. 
 
Scenario 3 - Pandemic situation and restrictive measures enforce face-to-face operation for only 
lab/practical courses. 
 
The University will operate partly face-to-face (as in the Fall 2020 and Spring 2021 semesters) with 
lab/practical/studio courses offered face-to-face and rest of the courses offered online. Some few 
courses maybe offered using a blended learning mode of delivery. 
 
Scenario 4 - Pandemic situation and restrictive measures provide for face-to-face operation under 
reduced infrastructure capacity due to distancing restrictions. 
 
The University will operate face-to-face based on the Learning Space Resources reduced capacity. This 
means that a number of courses will require less physical presence for the students. Any teaching not 
attended on campus by the students will be substituted by synchronous or asynchronous teaching. It is 
envisaged that the face-to-face teaching will be reduced by 50% for each such course. Thus, these 
courses will be offered in blended learning mode in one of the two following modes: 
 

1. through livestreaming with students attending face-to-face and online lectures, every other 
week (1 week face-to-face the week after online) or 

2. with students attending face-to-face every week (half of the normal hours) and 1-hour 
asynchronous online lecture every week. 
 

For Scenario 4 the algorithm (subject to possible change e.g. distancing changes increasing/decreasing) 
in Appendix A explains in pseudo code the way the courses will be offered: 
 
OPTION A 

a. Labs/practical/studio courses: all sections fully face-to-face with reduced lab/studio capacities 
b. Small size courses or courses accommodated based on reduced capacity of teaching/learning 

rooms: all sections of the same course fully face-to-face 
c. Rest of courses: blended learning as per points 1 and 2 in the previous paragraph 

 
 
OPTION B (lower number of students on campus when compared to A) 

a. Labs/practical/studio courses: all sections fully face-to-face with reduced lab/studio capacities 
b. Rest of courses: blended learning as per points 1 and 2 in the previous paragraph 

 
Appendix A – Algorithm for Scenario 4 

 
Let MaxCap be the Maximum Capacity (max number of students that can register) of a Course or of a 
Section or of a LSR (Learning Space Resource - room, lab, etc) and hence MaxCap(Section) <= 
MaxCap(Course) and MaxCap(Section) <=MaxCap(LSR) 
 
Let RedCap be the maximum Reduced Maximum Capacity of a Section or LSR based on 
restrictive/distancing measures 
 
Let F2F mean face-to-face 
 
Let LiveStreaming denote that a course will be offered blended learning through livestreaming with 
students attending F2F and online lectures, every other week (1 week F2F and the following week 
online). 
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Let F2FOnline denote that a course will be offered blended learning with students attending F2F every 
week (half of the normal hours) and 1-hour asynchronous online lecture every week. 
 
OPTION A 
 
IF a Course C is a lab/studio/practical course 
  THEN  
    Each Section Si of C will be offered F2F and be scheduled in LSRi and MaxCap(Si) <= RedCap(LSRi) 
ELSE 
    IF a Course C is not a lab/studio/practical course and for each section Si there is a LSRi such that   
    MaxCap(C) » RedCap(LSRi)  and each LSRi cannot be better utilized for a blended learning  
    course/section with a RedCap(LSRi) := 2*RedCap(LSRi)  
       THEN  
    Each Section Si of C will be offered F2F and be scheduled in LSRi and MaxCap(Si) <=    
               RedCap(LSRi) 
      ELSE 
          Each Section Si of C will be offered either livestreaming or F2FOnline and will be scheduled in  
         LSRi and MaxCap(Si) <=  2*RedCap(LSRi); 
 IF C is offered F2FOnline 
    THEN 
       Indepenedent Study will be offered to students not able to attend face-to-face (belonging to  
                  vulnerable groups, international students not able to return to Cyprus, etc.) 
       ENDIF 
     ENDIF 
ENDIF 
 
OPTION B 
 
IF a Course C is a lab/studio/practical course 
  THEN  
    Each Section Si of C will be offered F2F and be scheduled in LSRi and MaxCap(Si) <= RedCap(LSRi) 
ELSE 
         Each Section Si of C will be offered either livestreaming or F2FOnline and will be scheduled in  
        LSRi  
         and MaxCap(Si) <=  2*RedCap(LSRi); 
 IF C is offered F2FOnline 
    THEN 
       Indepenedent Study will be offered to students not able to attend face-to-face (belonging to  
                  vulnerable groups, international students not able to return to Cyprus, etc.) 
       ENDIF 
     ENDIF 
ENDIF 
 
Notes: 
 
1. The Reduced LSR Capacity of the University is 40% of the University LSR capacity 
2. There is further overall reduction due to time needed between two scheduled classes for cleaning 

the LSR 
3. Sections should be scheduled in one block once a week for the duration of their teaching hours.” 

9.2 Rector’s Proposal as approved by the Senate during its September 2021 Meeting  

“The following Mode of Delivery for the Fall 2021 semester is proposed so as to:  
1. ensure the health and safety of the university community and the society at large; 
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2. provide the opportunity to students to attend on-campus information sessions on COVID-19 and 
vaccination and interact with medical and life and health sciences experts; 

3. as per above provide the opportunity to the students to get an informed decision and get 
vaccinated at our Medical School Centre for Primary Care of the University through an 
appointment process; 

4. ensure the provision of quality education; 
5. be in line with the principles of equal access to education and inclusion; 
6. ensure the provision of the same learning experience to students enrolled in the same course 

without any differentiation; 
7. adhere to data protection principles and acts. 

 
The proposal conforms to: 

1. the decision by the Council of the Ministers of the Republic of Cyprus on the 2nd of September 
2021 and the decree issued by the Ministry of health on the 3rd September 2021, 
https://www.pio.gov.cy/coronavirus/uploads/ΔΙΑΤΑΓΜΑ%20ΑΡ.%2034%20-
%2003%2009%202021.pdf  

2. the announcement by the Cyprus Agency of Quality Assurance and Accreditation in Higher 
Education dated, 24th August 2021, https://www.dipae.ac.cy/index.php/el/nea-
ekdiloseis/anakoinoseis-el/604-24-08-2021-engrafi-neoeiserchomenon-foititon-gia-to-
cheimerino-examino-2021-2022. 

 
The proposal has taken into consideration the input from student unions/associations and is based on 
previous decision of the Senate and the approval by the Senate at its 119th (18th March 2021) meeting of 
the Rector’s proposal for the alternative methods of delivery for the Fall 2021 semester (attached). 
 
Finally, it should be noted that this is a proposal based on the various decisions of external stakeholders 
and decision makers, as mentioned above. My personal stand, having re-examined the latest 
developments, is that we should continue with last academic year’s model, offering only the 
laboratory/practical courses with physical presence and the rest of the courses online. This however, is 
not an option this year, as there is no legal/decree/decision policy framework, as was the case last year, 
to allow us to adopt last year’s model.  
 
The Proposed Model 
 
Notes: 

 
1. The scheduling will be done based on the 66.67% (2/3) learning space capacity and with SafePass 

required, as per the decision by the Council of the Ministers of the Republic of Cyprus on the 2nd 
of September 2021 and the decree issued by the Minister of Health on the 3rd of September 2021. 
It should be noted that the schedule has already been prepared with different time zones, starting 
half an hour earlier in many cases.  

2. It should be noted that the 66.67% capacity in most cases, depending on the learning space 
arrangements, cannot be achieved. In practice this is the maximum and optimal percentage. For 
example an amphitheater with 90 seats can accommodate only 45 students, thus making the 
capacity 50%.  

3. Every effort will be made to ensure maximum physical presence. i.e. all courses to be offered with 
100% physical presence. 

4. Hybrid courses should be mainly for non-first year students and/or electives. 
5. All sections of the same course will be delivered using the same mode of delivery. 
6. Student advising meetings with faculty members during Office and Advising Hours will take place 

online. 
7. The SafePass will be required for all students, faculty members, administrative staff and in 

general for anyone at the University premises.  
8. The SafePass should be centrally checked at each University building, thus ensuring that all 

students in the building hold a SafePass. This is currently considered/investigated and means that 
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there will be no further need/requirement for checking the SafePass at the learning space 
(classroom, lab, amphitheater, etc.) by the faculty member/instructor.  

9. Faculty members who belong to vulnerable groups and for serious health reasons cannot teach 
on-campus with physical presence should discuss their case with their Head of Department and 
Dean of School and if possible rearrangements can be made to fully cover their teaching load 
(for example one can teach only on the distance learning programmes, if applicable; for such a 
case, the maximum teaching load for distance learning programmes specified by  the Cyprus 
Agency of Quality Assurance and Accreditation in Higher Education can be increased). 

10. Livestreaming and/or asynchronous self-study digital material will be available for students who 
belong to vulnerable groups or they cannot return to Cyprus or for any other serious reason they 
cannot attend F2F (with physical presence). The student needs to apply to the University for 
approval for such exception.  

11. Training on livestreaming will be provided to faculty members.  
12. The Medical School will work its own model based on the various restrictions/requirements 

pertaining to the medical discipline, especially with regards the requirement for vaccination and 
occupational health clearance. 

13. The Department of Life and Health Sciences can discuss with the Rectorate any suggestions for 
adapting some provisions of this model for some of their courses, especially with regards the 
requirement for vaccination and occupational health clearance. The Senate authorizes the 
Rectorate to consider and approve any changes. 

14. Students will be able to get vaccinated though an appointment process at the University of Nicosia 
Medical Center. 

15. The possibility of offering rapid tests at the University and if so, with lower cost, will be examined. 
16. The final model approved by the Senate is subject to the approval by the University Council. 

 
Lab Courses.  

 
Face-to-Face (F2F) – With Physical Presence 
 
Depending on the nature of the course and as decided by the course leader/programme co-
ordinator/Head of Department/Dean of School, livestreaming and/or asynchronous self-study 
digital material will be available for students who belong to vulnerable groups or they cannot 
return to Cyprus or for any other serious reason they cannot attend F2F (with physical presence). 

 
Non-Lab Courses  

 
Livestreaming and/or asynchronous self-study digital material will be available for students who 
belong to vulnerable groups or they cannot return to Cyprus or for any other serious reason they 
cannot attend F2F (with physical presence). All sections of the same course will be delivered in the 
same way following one of the 3 modes of delivery below.  
 
Mode 1 - Face-to-Face (F2F) – With Physical Presence 

 
If the section size minus the number of students who for various reasons cannot attend F2F (with 
physical presence) is less than or equal to the reduced (by 33.33%) learning space (classroom, 
amphitheatre, etc) capacity. 

  
Mode 2 – Hybrid  F2F (With Physical Presence) and Online Live Streaming    

                 and/or Asynchronous Self-study Digital Material  
If the section size minus the number of students who for various reasons cannot attend F2F (with 
physical presence) is greater than the reduced (by 33.33%) learning space (classroom, 
amphitheatre, etc) capacity. Every effort will be made so as no such sections will be offered; the 
reduced learning space capacity however, poses serious restrictions. In any case the maximum 
section size should not be greater than the learning space capacity multiplied by 2. 
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There are three options: 
 

Option 1  
 

Each student will attend out of the 12 weeks of the semester, 6 weeks with physical presence and 
respectively 6 weeks online through livestreaming and/or asynchronous self-study digital 
material. The class is divided into two equal groups. The students of the 1st group will attend 
with physical presence the weeks 1, 3, 5, 7, 9 and 11 and online through livestreaming and/or 
asynchronous self-study digital material the weeks 2, 4, 6, 8, 10 and 12, whereas the students of 
the 2nd group will attend with physical presence the weeks 2, 4, 6, 8, 10 and 12 and online 
through livestreaming and/or asynchronous self-study digital material weeks 1, 3, 5, 7, 9 and 
11. The students will be informed during the last week before the beginning of the semester or 
during their registration in the course if they do that after the beginning of the semester. This 
will be done through software that will send a message to the mobile phone, an e-mail and a 
post to the account of the student in the student portal. The instructor will always have an online 
up-to-date section group list of the students that will attend in person every week. 
 
Option 2  

 
Each student will attend out of the 12 weeks of the semester, 6 to 12 weeks with physical 
presence and respectively 0 to 6 weeks through online livestreaming and/or asynchronous self-
study digital material, depending on the size of the section and the reduced leaning space 
capacity. Each student will be informed about the method of attending his/her course for a 
specific week, 24 hours before the day/hour of the course. This will be done through software 
that will send a message to the mobile phone, an e-mail and a post to the account of the student 
in the student portal. The instructor will always have an online up-to-date section group list of 
the students that will attend in person every week. The (draft) algorithm below calculates the 
number of weeks based on the size of the section and the learning space capacity. 
 
Algorithm for Calculating Number of Weeks with and Without Physical Presence 
 
NW=12 
MNWWPP = (SS - RLSC ) / RLSC * NW 
IF MNWWPP is INTEGER then  
      MNWWPP = MNWWPP and MNWPP = NW – MNWWPP 

 ELSE 
       MNWWPP ranges from [Round(MNWWPP) – 1]  to  Round(MNWWPP) and  
       MNWPP ranges from Round(MNWWPP) to [Round(MNWWPP) + 1]   

 
Round(X) -> if X is a decimal number then X is rounded (up) to the next integer  
NW -> Number of Weeks 
SS -> Section Size (minus the number of students who cannot for serious reasons attend the 
course F2F with physical presence) 
RLSC -> Reduced Learning Space Capacity  
MNWWPP -> Maximum Number of Weeks Without Physical Presence (i.e. through  
                       online livestreaming and/or asynchronous self-study digital material) 
MNWPP-> Minimum Number of Weeks with Physical Presence 
 
Note: The maximum section size should not be greater than the learning space capacity 
multiplied by 2. 

 
Examples for Option 2 
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• If the size of a section is 40 and the reduced capacity of the learning space is 38, then 
the student will attend 11-12 weeks with physical presence and 0-1 week with no 
physical presence. 

 
MNWWPP = (40-38)/40 * 12 = 1 and MNWPP = 12 – 1 =  11. 
 

• If the size of a section is 30 and the reduced capacity of the learning space is 27, then 
the student will attend 10-11 weeks with physical presence and 1-2 weeks with no 
physical presence. 

 
MNWWPP = (30-27)/30 * 12 = 2 and MNWPP = 12 – 2 =  10. 

 
• If the size of a section is 30 and the reduced capacity of the learning space is 25, then 

the student will attend 10 weeks with physical presence and 2 weeks with no physical 
presence. 

 
MNWWPP = (30-25)/30 * 12 = 2 and MNWPP = 12 – 2 =  10. 
 

• If the size of a section is 40 and the reduced capacity of the learning space is 30, then 
the student will attend 9 weeks with physical presence and 3 weeks with no physical 
presence. 

 
MNWWPP = (40-30)/40 * 12 = 3 and MNWPP = 12 – 3 =  9. 
 

• If the size of a section is 40 and the reduced capacity of the learning space is 20, then 
the student will attend 6 weeks with physical presence and 6 weeks with no physical 
presence. 

 
MNWWPP = (40-20)/40 * 12 = 6 and MNWPP = 12 – 6 =  6. 

 
 
Option 3 
 
First 2 weeks of classes will be delivered through Option 1.  The last 10 Weeks will be delivered 
through Option 2 by applying the algorithm with NW=10.  
 
Options 2 and 3, although they maximize physical presence, they are more complicated to 
implement. Option 3 will allow a smoother operation than Option 2, and assuming a strict 
adherence to the two-weeks deadline of the add/drop period the software/system will then be 
able to inform each student only once which weeks s/he will attend with physical presence and 
which ones without physical presence.  
 
The Senate and the Council having considered the three options, decided to adopt Option 1.  

 
Mode 3 – Online 

 
The University will contact the Cyprus Agency of Quality Assurance and Accreditation in 
Higher Education and investigate the possibility of: 

i. Offering a number of courses online (e.g. 10% of the courses) 
ii. Allowing faculty members belonging to a vulnerable group and unable to work on 

campus to offer their courses online 
This requires a guarantee by the Agency that a student taking a number of such courses will not 
have any issues with DOATAP (i.e. not have its award title recognized). This also requires the 
consent of all students of the class. 
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In-course Assessment 
 
In-course continuous assessment methods include amongst others, synchronous delivered midterm 
examinations/assessment, open book examinations and problem-solving exercises with scenarios and 
application problems, projects, assignments, portfolios, quizzes, etc.  

 
iv. F2F (with physical presence) delivered courses can utilize F2F midterm examinations where 

applicable. 
v. Alternative methods to synchronous F2F midterm examinations/assessment can be used. 

 
Final Assessment/Examinations 
 
The method(s) of Final Assessment/Examinations will be decided at a later stage taking into 
consideration the decrees/decisions/recommendations of the Ministries of Health and Education, 
Culture, Sports and Youth and the Cyprus Agency of Quality Assurance and Accreditation in Higher 
Education, as well the epidemiological situation at the time closer to Final Assessment. 
 
Health and Safety Protocol  
 
The development/enhancement of the Health and Safety Protocol pertaining, amongst others, to:  
 

1. Additional Checking of Safe Pass – Random Checking 
2. Action to be taken for students entering the University premises without a SafePass. 
3. Action to be taken if students violate in class health and safety measures. 
4. Action to be taken if a student is infected. 
5. Action to be taken if faculty member is infected. 
6. Announcement about strict adherence to rules and regulations and penalty imposed. 

 
is the responsibility of the Senate COVID-19 Health and Safety Committee, comprising of: 
 

1. A representative from each School suggested by the Dean of School. 
2. The Health and Safety Liaison of each School (to be appointed with 3-hour time release per 

semester) appointed by the Dean of School. 
3. The Director of the Academic Compliance Office. 
4. The Vice President of Student Services. 
5. The Director of Academic Affairs. 
6. The Director of Academic Advising. 
7. The Director of Facilities Management. 
8. The University Health and Safety Officer. 

 
The Committee will be reporting to the Senior Vice Rector who will be chairing the Committee. 
 
The committee is expected to submit the protocol by the 16th of September 2021 the latest.” 

10. CHALLENGES, LESSONS LEARNT AND FUTURE CONSIDERATIONS 
 
The public health and societal crisis brought about by the pandemic has thrown up numerous challenges 
and the opportunity to learn many lessons. This section addresses the key challenges and lessons, as 
well as future considerations. 
 
10.1 Challenges 
 
As previously highlighted, the University of Nicosia offers a large number of  DL online programmes 
to approximately 60% of its student population. Thus, switching the mode of delivery for our on-campus 
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students to online teaching and learning was based on: a) the vast experience of our teaching staff in DL 
online education; b) the robust and state-of-the-art infrastructure and online environment; and c) the 
efficient and effective operation of our Administrative DL Unit and the e-Learning Pedagogical Support 
Unit. We did however need to address the task of training our on-campus students in the tools we used 
for DL online education (Webex and Moodle). This also proved to be a manageable task, as the majority 
of our students are digitally literate. 
 
The main challenges we had to tackle were the following: 
 

i. Decide, design and use alternative methods of assessment.   
ii. Apply a student authentication process in each assessment method used. 

iii. Convince students about the privacy of their biometric data and that there would be no access to 
their personal data from e-proctored software (Proctorio 360 degree scanning, Student ID 
verification, etc.). 

iv. Meet the requirements imposed by the Commissioner for Personal Data Protection with regards 
to data protection, as well as develop the necessary consent forms and have them signed online 
by students. 

v. Ensure that all students had the hardware/software required for online delivery and 
assessment/examinations. 

vi. Offer alternative methods of assessment to those students objecting to e-proctored and oral 
examinations due to the data protection concerns.  

vii. Conduct the learning and assessment of laboratory/studio/music/dance courses – a few laboratory 
courses in sports science and physiotherapy will be assessed in September. 

viii. Continue with the practicum of students in specific fields such as Special Education, Psychology 
and Pharmacy, which were mainly taking place in locations that had suspended their operation 
during lockdown (schools, pharmacies, etc.). 

 
10.2 Lessons Learnt 
 
A number of lessons were learnt during the crisis, chief of which are the following:  
 

i. Risk management and contingency academic plans must be in place, considering all possible 
scenarios and relevant actions to be taken: The University’s response to the pandemic was 
successful, mainly because there was such a plan, addressing both the educational delivery and 
the administrative support. The plan was well thought out and designed, being put into effect 
before the University ceased face-to-face operations, thus preparing teaching and administrative 
staff for remote work. 

ii. Operating remotely has been efficient and effective: The University managed to offer its 
educational and administrative processes by operating remotely and in hybrid mode, in many 
instances more effectively and efficiently than anyone thought possible before the crisis, and on 
many occasions more efficiently and effectively than face-to-face.  

iii. There is much more scope/flexibility about how we can work: there is an interesting question 
in the future, post-pandemic, about the way we deliver our services and the way our staff work, 
and how this affects our human resources. 

iv. Alternative methods of assessment provide a reliable and effective alternative to written 
examinations: As per the grade analysis and the feedback received from  teaching staff, 
alternative methods of assessment provided a robust and reliable assessment framework. Both 
students and teaching staff expressed their satisfaction with using such methods. 

v. Communication with internal stakeholders is extremely important: Communication and 
coordination with all internal stakeholders (students, teaching and administrative staff), as well 
as more frequent than usual (online) meetings  of the various academic bodies, were key reasons 
for the success. 

ix. Communication and coordination with external stakeholders are extremely important: this 
also proved to be a critical factor in our successful handling. The constant communication and 
collaboration with the Ministry of Education, the Parliamentary Committee on Education and 
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Culture, the National Agency of Quality Assurance and Accreditation in Higher Education and 
the National Rector’s Conference to urgently agree with using alternative methods of assessment, 
proved to be catalytic in dealing with various issues we faced.   

vi. Data Privacy and Security and legal issues need to be addressed: Not all students are 
comfortable with using software for online electronic invigilation, resulting in some not providing 
the consent required to take online exams. Complex legal issues regarding data privacy and 
security are in place and need to be taken into consideration.  

vii. Academia can contribute significantly to society: The pandemic crisis has revealed the 
importance of academic knowledge and expertise, especially in epidemiology. Teaching and 
research staff of the Medical Schools in Cyprus continue to play a key role in the successful fight 
against the pandemic, serving as the driving force behind the decisions of the Ministry of Health 
and the broader government of Cyprus. 

viii. Online learning is here to stay: The COVID-19 pandemic is expected to last well into 2021. 
Digital and online learning will continue to predominate at universities. Blended learning will 
also be an option for specific courses that require a face-to-face -mode of delivery. These modes 
of teaching and learning delivery will continue to be adopted during the post-pandemic era. 

ix. Students will be more self-directed active learners: The pandemic and the switch to alternative 
modes of delivery of the learning process required students to become more active self-directed 
learners in order to adapt to different learning practices and customs and be able to study online. 

x. Need for eliminating the digital gap: Reskilling and upskilling the digital knowledge, skills and 
competences of both the students and the teaching staff is a one-way street. 

xi. Lifelong learning, transversal and soft skills: The pandemic has highlighted the importance of 
lifelong learning, not only with regard to the development of digital skills and competences, but 
also with regard to cultivating students’ transversal soft skills which will allow them to become 
self-directed life-long learners. These skills will also help graduates succeed in their professional 
career. Skills such as adaptability, flexibility, digital communication and online teamwork have 
proven to be a key factor to the success of adapting to the new learning process that the university 
has switched to. 

 
10.3 Considerations for the Future 
 
As previously mentioned, the pandemic has disrupted Higher Education like no disruptive technology 
has done thus far, changing the way universities operate and deliver their educational and administrative 
services. The 4th industrial revolution and its attendant disruptive technologies are expected to further 
transform the educational sector. In combination with flexible, online and hybrid/blended learning, we 
need to rethink and reformulate our view of what it means to be a digital or global university and address 
some of the challenges emanating from the lessons learnt as addressed above.  Below we highlight some 
of the future considerations that the University of the Future [29, 30, 31, 32] needs to take into 
consideration in order to be sustainable in an ever-evolving and fast-changing Higher Education Area 
in the digital society. We focus on those considerations that were highlighted during the pandemic, 
namely online/blended learning, flexible learning and the need for generic transversal and soft skills, as 
well as job specific micro-credentials. The adoption of these considerations will allow universities to 
further support inclusiveness and diversity and prepare the global, active, life-long learning, 
multilingual, engaged, e-citizen, thus allowing higher education to accommodate a steadily growing 
variety of learners of differing ages, social groups, experience and qualification levels. 
 
10.3.1 Online and Hybrid/Blended Learning  
 
The pandemic has highlighted the importance of online learning and alternative methods of assessment. 
Online delivery and alternative methods of assessment need to become a norm in universities worldwide. 
Indeed, universities will never be the same, even when the pandemic comes to an end. It is anticipated 
that many universities will be providing face-to-face, online but also blended (hybrid) education going 
forward. At the national and European level, there is a need for coordination and collaboration between 
all stakeholders and policy-makers, in order to change the regulatory frameworks and quality assurance 
processes and standards, to better deal with this changing landscape of Higher Education. Moreover, 
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there is a pressing need to provide diversity and flexibility of learning, in changing both the conservative 
culture and the philosophy currently underlying Higher Education. Investment in the requisite 
technology and infrastructure is clearly needed, as is focusing on the attendant human training and 
development, to properly support innovative pedagogical transformation. The future of Education must 
necessarily align with future technological developments, evolving in line with labour market and 
broader societal changes. 
 
10.3.2 Flexible Learning 
 
The pandemic has also highlighted the need for universities to adopt, not only online learning but also 
flexible learning. Online learning certainly provides better support for flexible learning than 
conventional face-to-face learning, however, a lot can still be done to further improve this support. 
  
10.3.2.1 Flexible Learning Dimensions  
 
Quoting from a 2017 publication [33] “Flexible learning is a state of being in which learning and 
teaching is increasingly freed from the limitations of the time, place and pace of study. For learners, 
flexibility in learning may include choices in relation to entry and exit points, selection of learning 
activities, assessment tasks and educational resources in return for different kinds of credit and costs. 
And for the teachers it can involve choices in relation to the allocation of their time and the mode and 
methods of communication with learners as well as the educational institution. As such flexible learning, 
in itself, is not a mode of study. It is a value principle, like diversity or equality are in education and 
society more broadly. Flexibility in learning and teaching is relevant in any mode of study including 
campus-based face-to-face education.” 
 
The above ideas can be found in a book already published in 2002 [34] based on a paper published in 
1997 [35]. According to the analysis of the dimensions of flexibility that need to be taken into 
consideration when designing courses as defined in the publication, there are five main groups to 
consider: 
 

i. The first group refers to flexibility in relation to time and, specifically, to the time of starting or 
finishing a course, the time of submitting assignments and interacting with the course, the tempo 
or pace of studying and times of assessment.  

ii. The second group focuses on flexibility in relation to content, such as the topics to be covered, 
the sequence of different paths of a course, its orientation, the key learning materials and 
assessment standards and completion requirements.  

iii. The third group calls for more flexibility regarding the conditions for participation, in terms of 
entry requirements.  

iv. The fourth group focuses on flexibility in relation to the instructional approach and resources such 
as the social organisation of learning, the language and learning resources to be used, along with 
the instructional organisation of learning such as assignments and monitoring.  

v. The fifth and last group relates to flexibility in delivery and logistics and refers to the time and 
place where contact between instructor and students takes place, the methods and technology to 
be used, the type of help provided, the location, technology for participating, various aspects of 
the course and, finally, the delivery channels for course information, content and communication.  

 
A more recent publication on flexible learning and policy recommendation is the report of the 
Conference “Flexible Learning Pathways: Asia Europe Conference on Life Long Learning and the 2030 
Agenda for Sustainable Development” organized by Asia Europe Foundation (ASEF) in Hanoi Viet 
Nam on December 2018, where the author of this paper presented his suggestions and recommendations 
for re-engineering education based on the flexible learning concepts [36]. More particularly the 
conference report (pages 19-20), highlights the author’s recommendation and the supporting rationale. 
Below is the author’s recommendation as extracted from the Report: 
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“9. Policymakers should provide a regulatory framework that supports and promotes flexible learning 
in distance learning and online education. Such a framework should provide for:  

• A Flexible academic calendar structure which redefines the concepts of 
semesters/trimesters/enrolment periods and provides for flexible start and end dates of a 
student’s academic studies.  

• Flexible Summative Assessment providing (a) for alternative modes of assessment to Final 
Exams and (b) e- invigilation using trusted technology.  

Policy makers should provide funds for creating personalized and adaptive learning environments 
utilizing state-of-the-art technology.  
 
Presented by Prof Philippos POUYIOUTAS, Rector, University of Nicosia, Cyprus”  
 
The author’s recommendation followed the presentation of the University of Nicosia pedagogical model 
in distance learning/online education. Details of the pedagogical model, restrictions hindering flexible 
learning and self-assessment of the pedagogical model against the five dimensions as defined in [34] 
can also be found in [36]. 
 
We need to point out that Flexible Learning has always been an integral part of the 2020-2024 University 
of Nicosia strategy, which was drafted by the author of this paper. We provide below an extract from 
this strategy and specifically from Key Priority 1 “Education – Placing our Students at the Centre of 
our Attention”. 
 
“We are committed to providing equal opportunity and inclusive access to Higher Education. To this 
end, and in order to meet diverse student needs, we will continue to provide an innovative and flexible 
model of learning and assessment, offering a state-of-the-art digital learning environment and providing 
a diverse set of pedagogical learning and assessment methods, and to the possible extent personalized 
learning. This applies to conventional face-to-face, Distance Learning/Online and blended-learning 
programmes and students. 

 

Our Flexible Learning and Assessment framework and supporting educational model will evolve around 
and relate to three key factors associated to flexible learning, namely: (a) Time; (b) Instructional 
Approach and Resources, and, finally; (c) Delivery and Logistics. Working within the National 
Educational Framework and Laws, we are committed to informing and influencing changes at the 
national level that will allow us to fully implement such a framework, so that we are in line with 
European directives and practices. To this end, we will work towards convincing policy makers of the 
need, amongst others, for a flexible academic year structure (or an unstructured academic year) 
providing for multiple periods of commencement of studies; a flexible tempo of studies, time and place 
of meetings with the instructors; added communication channels and diverse learning resources and 
assessment types and modes. 

 

More specifically, with regards to student assessment, we acknowledge the fact that final examinations 
are not the only way of assessment, especially at the 2nd Cycle level. Formative and summative 
assessment will be introduced in 2nd cycle programmes, eliminating, where not applicable, the 
requirement for final exams. This is in line with modern pedagogical methods and current practices in 
many universities.” 
 
Further to the above provisions, other important considerations pertain to flexible learning pathways as 
described in two 2015 publications, one by UNESCO [37] and one by the European Commission [38], 
focusing on entry and re-entry points, on transferability between programmes and institutions, as well 
as on flexible learning/educational pathways, acknowledging, validating, recognising and accrediting 
prior learning and informal and non-formal learning. 
 
10.3.2.2 Lifelong Learning and Micro-credentials. 
 
Lifelong Learning is also at the core of our strategy. Below is an extract from Key Priority 3 
“Engagement with Society”. 
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“We live in a globalized, knowledge-based society, dominated and transformed by the 4th Industrial 
Revolution, in which changes occur at an accelerated pace and knowledge is no longer the sole core 
asset for professional success, as it becomes outdated at regular intervals. In such a fast-changing 
environment, active self-directed learning and life-long learning becomes a necessity for a successful 
career. 

 

As there is a continuous need for short professional development courses, the role of a modern university 
should change to accommodate this need. To this end, we will enhance our University service through 
the substantial provision of such training and development courses. We will create a School of Life-
Long Learning that will offer credentials in the form of short cycle academic degrees, such as nano-
degrees and micro-masters, as well as short professional courses in the form of badges and 
endorsements. We view this simultaneously as a major challenge, a significant contribution to society 
and as a serious pillar of growth and financial sustainability.” 
 
Micro-credentials are currently a hot topic of discussion at EU level and are very much linked to lifelong 
learning. As per the recent report of the EU funded project  MICROBOL [39], “A micro-credential is a 
small volume of learning certified by a credential. In the EHEA context, it can be offered by higher 
education institutions or recognised by them using recognition procedures in line with the Lisbon 
Recognition Convention or recognition of prior learning, where applicable. A micro-credential is 
designed to provide the learner with specific knowledge, skills or competences that respond to societal, 
personal, cultural or labour market needs. Micro-credentials have explicitly defined learning outcomes 
at a QF-EHEA/NQF level, an indication of associated workload in ECTS credits, assessment methods 
and criteria, and are subject to quality assurance in line with the ESG.”  
 
Micro-credentials, as stand-alone modules or as stackable/bundled, through appropriate quality 
assurance mechanisms, can therefore lead to recognized formal or non-formal qualifications. Such 
qualifications in higher education, can lead to nano/micro degrees and short cycle degrees. 
 
The most up-to-date information on Micro-credentials can be found in the European Commission (EC) 
website [40] which amongst others provides the EC final report on the European Approach to Micro-
credentials [41].   
 
10.3.3 Transversal Soft Skills 
 
Transversal skills as per the UNESCO’s definition [42] are skills that are “not specifically related to a 
particular job, task, academic discipline or area of knowledge but […] can be used in a wide variety of 
situations and work settings. These skills and are classified into: 1) critical and innovative thinking, 2) 
interpersonal skills (e.g. presentation and communication skills, organizational skills, teamwork, etc.), 
3) intrapersonal skills (e.g. self-discipline, enthusiasm, perseverance, self-motivation, etc.), 4) global 
citizenship (e.g. tolerance, openness, respect for diversity, intercultural understanding, etc.), 5) media 
and information literacy (e.g. ability to locate and access information, as well as to analyse and evaluate 
media content), 6) others (competencies, such as physical health or religious values, that may not fall 
into one of the other).  
 
Most of the abovementioned transversal skills are also addressed in an EU publication [43] which was 
adopted by the Council of the European Union in May 2018. A very recent and comprehensive analysis 
of these skills can be found in a 2020 publication [44].  
 
The University of Nicosia has long realised the importance of transversal/soft skills as complimentary 
to subject specific and to digitals skills. Hence the programmes of study  provide for their development 
through the offering of required courses which aim at cultivating these skills for the students. The 
pandemic has highlighted the importance and need for these skills.  Quoting  again from our 2020-2024 
strategy and specifically from Key Priority 1 “Education – Placing our Students at the Centre of our 
Attention”: 
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“We will be providing enquiry-led programmes informed by research and adopting a holistic approach 
to education, ensuring that courses on the humanities, social sciences, foreign languages, general 
education, technology and business entrepreneurship, form a considerable component of a 
programme’s curriculum, especially at the 1st Cycle level. We are further committed to developing and 
offering interdisciplinary and interprofessional programmes. 
 
Apart from specialised knowledge and skills, through each programme curriculum, we will cultivate in 
students, life-long learning, creative and soft skills. Thus, emphasis will be given, amongst others, to 
creativity, intuition and imagination, abstraction and complex problem solving, life-long learning and 
dealing with ambiguity, uncertainty and unexpected scenarios. This is particularly important due to the 
rapid changes emerging from the disruptive technologies of the 4th Industrial Revolution, especially 
Artificial Intelligence, and the fact that one thing is certain, that is, the future is uncertain and so is the 
future of the labour market. Finally, we will expose our students to inquiry-led research and provide 
them with opportunities to interact with the labour market and the society, through various methods, 
including relevant internships and practicum and extra curriculum activities.  

 
Within the uncertain labour market described above, our programmes will continued to be designed, 
developed and enhanced in close collaboration with industry stakeholders and relevant professional 
associations, as well as through strategic education, professional and employer partnerships, thus 
addressing industry needs and ensuring accreditation by all relevant professional bodies, while at the 
same time ensuring high employability of our graduates, both in Cyprus and abroad.” 
 
Finally, it should be noted that the importance of these skills and the importance of flexible learning 
concepts as addressed in this paper, are highlighted in the European Higher Education Area Rome 
Ministerial communiqué Statement [45] following this November 2020 ministers online meeting. These 
concepts are also highlighted in EURASHE’s and EQAR’s statements/input during the meeting as 
recorded in their statement [46,47]. 

CONCLUSIONS  
 
This paper has presented the response of the University of Nicosia, Cyprus, to the disruption of its 
educational process by the COVID-19 pandemic. The paper provided an insight into the actions taken 
to successfully convert the mode of delivery for on-campus students, from face-to-face into online and 
hybrid/blended delivery during the Spring 2020 semester and the 2020-2021 academic year, as well as 
an insight to the return to face-to-face delivery in Fall 2021. The paper also addressed the University’s 
activities as regards the three pillars underpinning a University; namely, Teaching/Learning, Research 
and Innovation, and Engagement with Society. These actions and activities refer to the period March 
2020 - October 2021. The paper has also reported on the challenges faced, lessons learnt and 
consideration for the future of the universities within the ever- changing landscape of Higher Education. 
 
We are currently in the process of delving deeper into the analysis of the Spring 2020, Fall 2020 and 
Spring 2021 response and reporting on the full spectrum of challenges, lessons learnt and future 
considerations, in order to further improve the quality of education we offer. To this end, we are 
currently planning a series of actions to solicit further feedback from all stakeholders and to further 
analyse related data. Specifically, we plan to: 
 

i. Carry out surveys for students and teaching staff with regards to online learning, blended 
learning and alternative methods of assessment. 

ii. Analyse in depth and across different parameters the grades/results of the Spring 2020, Fall 
2020 and Spring 2021 semesters, conducting a comparative analysis with previous semester 
grades/results. 

iii. Carry out a SWOT analysis of our online/blended learning delivery. 
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iv. Review and further revise our strategy, taking into consideration the challenges and lessons 
learnt during this period. 

v. Convert fully into a digital university. 
vi. Assess ourselves against the requirements for being a “University of the Future” and, thus, 

map out the framework to become one. 
 
As pointed out before, the COVID-19 pandemic has disrupted education like no disruptive technology 
has done so far. We have got only a glimpse of how the 4th industrial revolution will transform education, 
the jobs of the future and our life in general. Universities should be ready to respond to this new 
challenge in order to remain sustainable and successful. 
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